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ABSTRACT

The main objective of this work looks into identifying the elements that may
constrain the EFL teaching-learning process used for a minimally speaking
student with autism at a preschool in the city of Guayaquil. To achieve this, it
was used an action research and mixed method. It was necessary to measure
the recognition of the English vocabulary being taught to the student in an
inclusive EFL classroom. Additionally, it was applied a teacher observation
checklist in order to gather the methodology, techniques and strategies being
used by the EFL teacher. The student with autism, and peers were observed
to describe their social interaction in the classroom. It was proposed a training
course for the teaching staff about the importance of using the TPR Approach
and applying hands-on active strategies in the English sessions in an inclusive
environment during the scholastic year where the student with autism will be

engaged in learning.

Key words: minimally speaking, autism, methodology, strategies, EFL,

inclusive
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INTRODUCTION

The National Law, LOEI states in the Art. 47 (Chapter VI, Bylaw No0.95,) that
education is inclusive, yet the educational system of Ecuador is not prepared
to comply with it. According to the Law, institutions must guarantee the access,
permanence and culmination in the educational system of the students with
educational special needs. There have been certain cases in which children
with Autism Spectrum Disorder (ASD) are not being accepted in schools,
therefore, they may not have access to suitable teaching and learning
instruction. Certain regular teachers working in elementary schools neither set
classroom adaptations nor apply effective teaching techniques and strategies
for students with ASD. A possible reason for this problem could be that
teachers do not have a good understanding on classroom management and

teaching strategies for students with ASD.

The teaching of English as a foreign language for students with autism is a
topic that has brought controversy recently. Parents are being suggested not
to pressure their kids to learn other languages apart from their native language.
In contrast, Digard et al. (2020) pointed out that studies demonstrate learning
a foreign language has a positive impact on their social lives. Not only do
students with ASD boost their ability to concentrate but also, they develop brain
flexibility (Wendorff, 2016).

Bearing in mind this reality, as well as knowing that children with autism are
capable of learning a foreign language, the purpose of this research study is
to determine the EFL Teaching-Learning Approach used for a Minimally
Speaking Autistic Student at Rosal De Los Nifios Elementary School. This
research aims to contribute to the educational approach of the school since it
is necessary to shed light on the current teaching-learning process of the

student with ASD in an inclusive environment.



Problem statement

The research was carried out at El Rosal de Los Nifios Elementary School,
north of Guayaquil. In kindergarten 2, during the EFL lessons, a non-verbal
autistic student, a 7-year-old girl, struggles to identify sounds whenever her

English teacher speaks.

According to Roberts and Villines (2021), "Having non-speaking autism means
that an autistic person does not speak or can only say a few words “(p. 1). At
the moment, the English teacher starts giving instructions to do activities, if the
girl does not understand the instruction, she would get stressed. Then her
mother who is her shadow teacher tries hard to help her but fails while doing
it. Moreover, the English instructor does not apply EFL strategies. For teaching
vocabulary at this age, it is necessary to use flashcards and the
implementation of Phonological Awareness, especially for this student whose
communication skills are poor. In addition, the student is not able to understand

long instructions and questions where the new vocabulary is used.

The next scholastic year is going to be a difficult one in the English subject
since there would be concept gaps regarding the vocabulary learned in the
English course. This study mainly focuses on understanding, describing, and
analyzing the present situation; and how the learning process could be
different for a nonverbal autistic student in the target language.



Justification

The motivation for this research lies in the need to understand the acquisition
of EFL vocabulary for a non-verbal autistic student in kindergarten 2 at El Rosal
de Los Nifios Elementary School. Conducting this research could highlight the
knowledge that teachers should have on the educational situation.

Furthermore, a probable solution could also be formulated.

This research will contribute to the understanding of the autistic student
learning process. Also, it may be helpful for English teachers, parents, and
School authorities where the research takes place to ensure inclusive

education and to apply effective techniques in the EFL classroom.

The information given by this study can help other teachers to understand how
students expand the number of words in the target language, especially,
children with autism. It is necessary for a teacher to realize the scope of the

mental lexicon and its importance in the development of language.

With the research results, the school authorities will get useful information to
guarantee quality education for one of its members. Gaining the necessary
principles on this subject matter will allow the institution to comprise with the
national law to promote access, permanence, and the culmination of all special

needs children enrolled in their institution.

Parents that have autistic children will find answers to their questions about
autism and foreign language acquisition, as well as some guidance to
understand how cognitive processes develop in order to learn a different

language than the native one.



Research question
What elements hinder the EFL teaching-learning process for acquiring the
target language and classroom strategies used for a nonverbal autistic
student?
Title
EFL Teaching-Learning Approach Used for a Minimally Speaking Autistic
Student at Rosal De Los Nifios Elementary School.
General objective
To identify the elements that may constrain the EFL teaching-learning process
used for a minimally speaking autistic student at Rosal de Los Nifos
Elementary School.
Specific objectives
e To assess the minimally speaking autistic student at Rosal de Los Nifios
elementary school on the recognition of English vocabulary
e To describe the classroom strategies used by the EFL teacher for an
autistic student
e To determine the approach and techniques applied by the English
teacher at the Rosal de Los Nifios elementary school
e To observe the student’s interaction with peers and the teacher in the

EFL classroom



THEORETICAL FRAMEWORK

Conceptual framework

Since the main constructs of knowledge in this study are inclusive education,
autism, and special needs, it will be gathered basic concepts to obtain a

general understanding of the subject matter.

Special needs

According to the American Psychological Association (2022),” Special needs
indicate the requirements of individuals with physical, mental, or emotional
disabilities or with financial, community-related, or resource disadvantages.
Special needs may warrant special education, training, or therapy.” As Sousa
(2016) mentions, special needs consist of students that have a diagnosis and
classification of specific learning problems, which include speech, reading,
writing, mathematics, emotional, and behavioral disorders. However, the
concept does not include students with hearing, visual, or physical disabilities
from birth (Sousa, 2016).

Students with special needs are associated with children and adolescents with
disabilities, as well as those who are gifted and talented, culturally, and
linguistically diverse; and students who are failing at school (Lewis, Wheeler,
& Carter, 2017).

Inclusion

The term Inclusion involves an education that embraces everyone as equals,
including disabled and non-disabled people learning in the same educational
setting such as schools, colleges, and universities (The Alliance for Inclusive
Education, 2022). Inclusive education is a process that addresses and
responds to the diversity of learners’ needs through promoting participation in
learning, cultures, and communities, and diminishing exclusion from
education. It contains modifications in content, approaches, structures, and

strategies that comprise all children age-appropriate and a principle of the



regular system to guarantee education to all children (UNESCO International

Centre for Technical and Vocational Education and Training, 2005).

Article 227, of the Organic Law on Intercultural Education (LOEI) states that
The National Education Authority promotes access for people with educational
needs, including those with disabilities and non- disabilities within Specialized
Educational Institutions and Regular Educational Institutions. The main
objective of The Organic Law on Intercultural Education is to provide equal
opportunities for communities, peoples, nationalities, and groups with special
educational needs, and to develop an ethic of inclusion with affirmative
measures and an inclusive school culture that eradicates all forms of
discrimination. According to the LOEI, Chapter VI, Art.47, regular schools must
receive people with disabilities to create physical, curricular, and promotional
supports and adaptations appropriate to their needs (Ley Organica de

Educacion Intercultural, 2011).

Autism

The American Psychiatric Association (2013) annotates the concept of autism,
‘Autism Spectrum Disorder (ASD) is a neurodevelopmental disorder
characterized by deficits in social communication and the presence of
restricted interests and repetitive behaviors” (p.1). ASD is a developmental
disorder with symptoms that appear within the first three years of life. Children
with autism may look like other kids however they act and interact differently
from others. When interacting with peers, their behavior differs and they may
react in unexpected ways, or they may not connect with other kids at all
(Autism Research Institute, 2021).

ASD is a developmental disorder of neurobiological origin that can have long-
lasting consequences on social interaction, competence in communicating
ideas and feelings, and the establishment of relationships (Pierangelo &
Giuliani, 2012).

To Costley, Keane, Clark, & Lane (2012)," Autism Spectrum Disorder is a
complex lifelong developmental disability that affects the person in all areas of
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life, throughout life”. The label autism spectrum disorder (ASD), is an umbrella
term, commonly it is used to describe a continuum of features ranging from
mild to severe signs. Each person with a diagnosis of ASD has a unique
combination of characteristics related to communication, social skills, and
behavior (Argiro & Keohane,2010).

Students with ASD must meet the DSM-5 (Diagnostic and Statistical Manual
of Mental Disorders) criteria, they do so in various ways. Students with ASD

will be different from each other as well as regular students are from each other

(Boroson, 2016, p. 17).

Characteristics of ASD

Verbal and Nonverbal
Communication

Reciprocal Social

Interaction

and
Behaviors

Repetitive
Restricted
and Interests

-Expressive and
receptive language.
-Difficulty with voice tone,
volume, pace of speech,
etc.

-Limited use of gestures
to express interpersonal
feelings or elicit joint
attention.

-Problems with
processing abstract
verbal language.
-Difficulties with
processing multiple
senses, e.g. listening and
giving eye gaze.

-Lack of understanding of
intentions of others,
messages such as
humor, sarcasm, irony,
exaggeration, and
understatement, and
facial expression, voice
tone, and body language.
-Tendency to process
language in chunks and

-Reduced social
perception cues.
-Difficulty in
distinguishing age, sex,
and socially related
characteristics in people.
-Difficulty with sharing
attention and activities.
-Poor awareness of how
others perceive their
actions.

-They may not change
social approach behavior
to take account of
different persons and
contexts.

-May appear socially
naive and have
difficulties understanding
deception, teasing, etc.
-Difficulties with real-life
situations, and the
development of
interpersonal skills.

-Present restricted
repetitive and
stereotypical patterns of
behavior, interests, and
activities.

-Obsessions and the
desire for routines usually
emerge between the age
of two and three.
Development of special
interests in higher-
functioning older children
and adolescents.
-Problems with
organization, sensory
overload, and
unpredictability.

-The focus on special
interests and repetitive
questioning tends to
become more
pronounced when a
person is anxious.
-Desire for routine and
sameness.




‘hear’ sentences as -They may not gauge -Rigid approaches, rule-
whole units. others’ levels of interest bound behavior, and
and talk ‘at’ people. rituals.
-Tendency to take the -Difficulty dealing with the
language of others very unpredictable.
literally; reduced -Become anxious and
greeting, commenting, wound up.
and affirming.

Table 1. Characteristics of ASD, summarized from the work of Costley, Keane, Clark, & Lane,
(2012).

Minimally speaking autistic student

Posar and Visconti (2021) found that there is a lack of a general definition of
Minimally Verbal (MV) children. In some way the definition is notable. Within
the context of kids with ASD, MV children rely on the criteria researchers used
to distinguish them.

The minimally verbal child communicates with a very small repository of
spoken words or fixed phrases. The specific number of spoken words may
differ among children, ranging from 0 to 20-30. This situation depends on a set
of aspects such as age, intervention history, and access to

alternative/augmentative communication (AAC) systems (Kasari et al., 2013).

Research findings expressed that some characteristics of minimally verbal
children vary regarding nonverbal intelligence quotient (IQ) and the ability to
function daily (Zeliadt,2018).

Minimally verbal autism is defined as children who remain completely
nonverbal past the age of 5 years due to severe restricted speech production.
Thus, MV children must develop some functional words (Chenausky et al.,
2016).

Autism and EFL learning

According to Digard et al. (2020), educators in schools should be responsible
for giving the diagnosed students the best chances of a fulfilling life. Educators
in schools should provide them the opportunity for further education that could

lead to a job. Then they will be able to be part of society and contribute as
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citizens. Digard et al. mention some reasons why learning a second language

is important for people with ASD:
-Increase of social-life quality.

-The results show a higher self-rating social-life quality from bilingual

participants compared to monolingual.

-People with autism who are proficient in two or more languages rank their

social lives higher than those proficient in only one language.

-There is a correlation between life quality and language proficiency and this
correlation shed some light on the importance of considering the enhancement

in language acquisition in ASD students.

Furthermore, Wendorff (2016) explains in her article the benefits of studying a

foreign language for ASD students:

-Foreign language study is considered an academic area in which students
with ASD might be good at.

-Foreign language study involves psychological benefits for students with

autism spectrum.

-Foreign language study boosts any person’s ability to concentrate. Students
with autism spectrum often encounter difficulty when dealing with many
sensory perceptions every day leading to problems focusing on tasks. Overall
concentration improves for ASD students learning a second language
prepares the brain to attend to auditory stimuli.

-Foreign language study develop brain flexibility. The brain is trained to shift
from one task to another or enable the person to multitask. It can be good for
ASD students because many have trouble transitioning. For students on the
spectrum who study a foreign language, this “brain shifting” occurs all the time
and this process of juggling between two languages may support students on
the spectrum to eventually be better at juggling between other aspects of their

lives.
10



The Affective filter and learning

Krashen (1982) integrates the term affective filter, as one of the hypotheses in

the theory of the second language

acquisition process, which states that a learner's emotions can directly
determine the success or failure when learning a new language. The affective
filter is commonly represented as an imaginary wall that rises and impedes
input leading to an obstruction in the language acquisition device. Krashen
adds that the affective variables involved in the learning language process
which act as filters are motivation, self-confidence, and anxiety. When these
feelings or emotions are strong, the fewer opportunities the learner will have

to acquire the target language.
Some factors can raise the affective filter and block language acquisition:

-Error correction in classroom teaching is one mistake teachers usually do in
the beginning stages and early speaking and puts the student in a defensive

situation.

-Forcing output too early before the student is ready to do it causes anxiety to

the students since they need to build up more competence in the language.
-Isolation

-Embarrassment

-Lack of comprehensible input

The Influences of Emotion on Learning and Memory

Shen, Wang, & Shen (2009) explained that emotional experiences occur
everywhere due to their nature and importance. In academic settings, they
may even be considered critical since emotion regulates every aspect of
cognition. Tests, homework, and time limits are connected with different
emotional states which include frustration, anxiety, and boredom. Subject
matter changes emotions that directly have an impact on one’s ability to learn

and remember. For instance, emotional effects should be carefully taken into
11



account in the design of educational courses to magnify learner engagement

as well as enhance learning and the ability to recall the material.

Recent research indicates that human mental processes are influenced by
emotions in relation to attention (Vuilleumier, 2005), learning and memory
(Phelps, 2004), logical reasoning (Jung, Wranke, Hamburger, & Knauff, 2014),
and problem-solving (Isen et al., 1987). These aspects are crucial within the
educational area because when students encounter such difficulties, the aim
of schooling is not accomplished and the results may even be considered
meaningless. Furthermore, emotional stimuli would rather make use of

attentional resources than non-emotional stimuli (Schupp et al., 2007).

Attentional and motivational factors of emotion have been connected to boost
learning and memory (Seli, Wammes, Risko, & Smilek, 2016). Thus, emotional
experiences appear to remain in long-term memory retention clearly and
precisely, with considerable resilience over time. According to Vuilleumier
(2005), attentional factors strengthen the perceptual process in the brain,
which helps to select, organize, and interpret information obtained by our
senses. Motivational factors stimulate curiosity, which is a state of
psychological interest in surprising activities. By being curious, Children and
adults will be encouraged to explore more while inducing the brain to learn and

remember (Oudeyer et al., 2016).

Carew and Magsamen (2010) found that several studies are working with
functional neuroimaging techniques to observe human emotional states in
order to maximize learning and memory outcomes. Some researchers’
findings state that positive emotions enable learning and promote academic
achievement through self-motivation and satisfaction with learning resources
(Um et al., 2012). Investigations affirm that cognitive and emotional neural
systems are strongly connected (Dolcos et al., 2011). As a conseqguence,
emotions have an enormous impact on the hippocampus (Pessoa, 2008),
which is the brain structure not only involved in memory storage but also in its
function to generate long-lasting neuronal plasticity necessary to achieve the

process of learning (Sinha, 2019). In other words, emotions play an important

12



role since they can change cognitive appraisals and memory processes (Tyng,
Amin, Saad, & Malik, 2017).

Specific problems interventions for teaching students with learning

disabilities

The following problems were selected according to the behavior observed in a

student with autism during class sessions. These problems and interventions

were chosen from the work of Harwell & Jackson (2008).

could not recall
what was

recently heard

Problems Interventions

1) Write a list of questions to be answered as the lesson proceeds.
Memory 2) Repeat as you proceed, or assign a peer buddy to repeat the
deficits: information.

Memory
deficits:

does not
attend to

directions

1) Use a signal to indicate that direction will follow. At camp, for
example: “Announcements...announcements...announcements!”
This signal got everyone quiet and ready to listen. You could
substitute the word “Directions”.

2) Have the students move to the front of the room during the input
part of instruction. This is especially appropriate for primary grades.
3) If directions are given orally, hold them to no more than three. Hold
up one finger, give the first direction, and have students repeat it.
Hold up the second finger, give the second direction, and have
students repeat it. Follow the same procedure for the third direction.
Then ask at least two students to repeat all three directions.

4)Put directions on the board.

Students with
poor work
habits:
distractibility

1) Eliminate all possible distractions during independent work

periods, including distracting objects.

13




Students with  |1) Constantly monitor the stress levels of your students. Encourage
poor work parents and students to let you know when they are having a “real
habits: problem.”

Low frustration |2) Make provisions for a timeout. There are times when a student
tolerance must escape. It is wise to have an ongoing arrangement with a
colleague whereby a student who needs timeout can go to the

colleague’s room for the balance of the period.

Students with 1) Change the group the student is in.

poor work 2) Allow the student to work alone; do not force her or him to
habits: participate in a group activity.

cannot work

cooperatively

in a group

Table 2. Interventions for specific problems for teaching students with learning disabilities, summarized
from the work of Harwell & Jackson, (2008).

Phonemic Awareness

It is necessary to establish a foundation of phonemic awareness in the English
language, even though students are not able to read and write yet. According
to Harwell and Jackson (2008), researchers show that explicit training in
phonemic awareness is beneficial for young learners and, it makes the

difference between success and failure in reading in one out of five learners.

At a young age, developing phonemic awareness does not involve reading and
writing symbols such as “a”, “b”, or “c”; but rather, as stated by Harwell and

Jackson (2008), there are other specific abilities to be fostered in this stage:

-Hear rhyme by singing rhyming songs, reading Mother Goose rhymes, and

generating rhyme.

-Engage in alliterative language play by listening for words that begin with the

same initial sound (for example, “Peter Piper picked a peck of pickled

peppers”).
-ldentify ending phonemes that are the same

-Break words into syllables (for example, by clapping out syllables)
14



Additionally, Harwell and Jackson (2008), created a sample model for the

application of Phonemic Awareness in a class, which is shown below.

Sample Phonemic Awareness Lesson 1:
Kindergarten-Grade 1

This sample lesson is adequate for use early in the school year when children
can sit on the floor near the instructor and pay close attention to the class for
a few minutes. Children do not need actual knowledge of letters to be part of

the lesson.

Objective: Given two separate sounds, children will be able to integrate the

sounds or blend them to produce a recognizable word.

Anticipatory materials: Hold a decorative party bag on your lap that includes
a map, pen, baseball cap, bottle top, and paper fan. The bag usually draws

attention and curiosity.

Directions: Say: “we are going to play a game today. | have several things in
this bag, and you are going to try to discover where they are from by listening
to two sounds | will make. | will demonstrate to you how we are going to do

that on the first one. Watch closely.”

Step 1: Put up your right fist (as shown in the diagram below) and make the
sound that the letter m makes while moving your fist up and down. Have the
children repeat the sound. Say: “can you recall how to make the sound that m

makes?”

Step 2: Leaving your right fist up, raise your left fist and make the sound of the
phonogram ap. Jiggling the left fist up and down direct the children to repeat

the sound.

Step 3: As you put your right hand up, make the m sound; put your left hand

up, making the ap sound.
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,1\ knuckles knuckles

put thumbs
together
—_
while sliding
sounds together

Figure 1 Sample model for the application of Phonemic Awareness in a class, retrieved from the work of
Harwell & Jackson, (2008).

Step 4: Put your fists together at a slow pace while dragging and singing the
sounds, m...ap. If no one hears the word map modeling again by speeding up
a notch to m..ap or m.ap. Once the children figure out the word, pull the map
out of the sack. Say: “Yes, the word is map. We used a map on our vacation,

so we did not get lost.”

Step 5: Apply the same method to do other words. When working on the skill,
on consecutive days, you can place a picture of the object in the sack. Carry

out the blending exercise with nearly five words each day.

b + ed (bed), m + op (mop), n + et (net), n + est (nest)
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Teaching Strategies for EFL young learners

The following mind map shows a summary of the most effective instructional

methods used for teaching English as a foreign language to young learners.

[Fundamentals in EFL for teaching young Iearners|

are the following:}

\

| The Functional Approach]

|The Communicative Approach]

[Language use in the classroom|

Context in which to use certain
language patterns and expressions

Students communicate
thoughts and feelings

Story time and follow-up activities:

Direct Method readers theater or role-play

with language

Meaning is conveyed in the target|
language through the use of
realia or pictures

|MAT (Model, Action, Talk) Method|

Commands
action sequence Fgrs:x?nrds Self-correction
Nursery rhymes g

Question and answer

EelEer Learn a maximum of English skills
i in @ minimum amount of time
Desuggestopedia
‘ Relationship between -
mental potential and learning ability lThe Audio-Lingual Approach|

[Sounds and syntax of the language|

|Creative adaptation| Classroom set-up || Peripheral learning| repetition drill, substitution drill, chain drill, six-second drill, games

puppets bright posters

dancing and cheerful walls
dramatizations

games

Figure 2 Approaches in EFL for teaching young learners chart based on the work of Larsen-Freeman
and Anderson (2011) and Nakata, Frazier, Hoskins, and Graham (2007).
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The following approaches have been described in detail as they had become

especially useful for teaching vocabulary since these use active methods.

a) TPR

Larsen-Freeman and Anderson (2011) mention that TPR stands for Total
Physical Response and was created by Dr. James J Asher. The approach is
based on the way children learn their native language. The language
acquisition of any target language is achieved by following directions from a
language instructor without native language translation. This method is
effective since from Asher’s point of view, it is considered the fastest and least

stressful way to learn a second language.

The principles stated in this method are the following:

- Meaning in the target language is communicated through actions.
- Memory is triggered through learner response.

-Language instruction is focused on the right hemisphere of the brain, the part

which controls nonverbal behavior.
- The target language is presented in chunks.

- The understanding of the target language is a key priority while speaking is
seen as the next phase after the receptive language intervention.

-Students learn one part of the language by moving around their bodies.
-Imperatives are used by the teacher to direct student behavior.

-Feelings of success are displayed during the teaching and learning process.
-Learning is meaningful when it is fun.

-Students are not asked to recall fixed routines because they have already

internalized them easily in different patterns.

-Spoken language is highlighted rather than written language.
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-Mistakes are expected and allowed when students first begin speaking.

Larsen-Freeman and Anderson added that teachers who apply TPR in the
classroom create a friendly environment for learning to communicate in
another language. In fact, the main goal of TPR is to reduce the anxiety and
stress people feel when they interact with a new language. Moreover, it
motivates students to study beyond a beginning level of proficiency. The way
to do this is through the use of commands to address the behavior. Role
reversal and Action Sequence are other techniques that can be used in an EFL

class.

b) Hands-on activities

Lizardi (2005) points out that teachers should take into consideration the
diverse learning styles in the classroom since it creates opportunities for
learning and another way to understand difficult concepts. For instance, tactile
learners can learn through hands-on activities as a teaching strategy to meet

English language learners’ needs (ELLS’).

One of the positive outcomes hands-on activities have on ELLs is that this type
of activity makes students’ minds flourish and learn from their experiences and
the classroom environment. (Cooperstein & Kocevar-Weidinger, 2004). As
mentioned by Karlavaris, Kelbl, and Kastori (1986), The use of graphic
techniques by pre-school-aged children comprises elementary fingerprinting,
crumpled paper, tearing paper, sticking pieces one by the other, manipulating
various cardboard textures, printing various forms and objects which can
gather and print paint (leaf, feather, cork, various fruit, tree bark), which is
carried on by limited participation on these forms by printing with a potato,

cloth, and lace.

As noted by Milbrandt, Felts, Richards, and Abaghari (2004), There are some
supportive guidelines for educators to create an environment that contributes
to hands-on activities. ELLs are required to have access to computers, videos,
books, magazines, and manipulatives. In addition, learners demand a

comfortable space to make mistakes and to set up everything from the
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beginning when necessary. This is a system that plays an important role in the

learning process, as students become independent learners.

c) Nursery Rhymes songs

Reciting nursery rhymes is essential for young learners when learning English
as a foreign language. According to Reading Rockets (2007), rhyme and
rhythm emphasize sounds and syllables in words. By understanding sounds
and syllables children start to build foundations on reading. Using nursery
rhymes helps children not only to grasp sound patterns but also creates an
entertaining and engaging class. Research by Byrant, Bradley, Maclean &
Crossland (1989) supports the following:

Results have shown a powerful and lasting connection between the
children's early knowledge of nursery rhymes and aspects of their linguistic
development later on. The nursery rhyme scores are connected to the
development of phonological sensitivity over the next two to three years
and, through that sensitivity, are linked to the children's success in learning

to read and spell as well (p.426).

Rondon (2020) indicates that language used in nursery rhymes is simple to
learn and remember. Apart from that, this can be a source of stimulus for EFL
learners to learn and recall new vocabulary and expressions. Similarly, nursery
rhymes promote the development of cognitive, physical, social, emotional, and
musical skills as well as language skills. Students are familiar with nursery
rhymes due to the shared version in other languages. There have been
improvements regarding pronunciation and spelling when nursery rhymes are

applied during EFL classes.
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Literature Review

New light over multisensory teaching for kids with autism

EFL classrooms need to adapt their teaching methods and strategies to best
manage students with autism spectrum disorder (ASD). The Gateway School
(2018) mentions that using the multisensory approach can be beneficial for
students with learning disabilities since it boosts the learning environment in
the classroom. It comprises the use of visual, auditory and kinesthetic learning
styles which provides opportunities for all students to learn equally and
succeed. Multisensory teaching increases the ability to learn and fosters
memory. It incorporates taste, smell, touch, sight, hearing and movement. Not
every lesson will apply all five senses; however, students can experience a
class in more than one way in order to trigger their brains to make connections

and internalize concepts to learn the subject matter.

Renelle & Jones (2022) state that multisensory learning is an educational
approach. This approach helps students with learning disabilities to store and
retrieve new information through a variety of teaching methods that includes

processing different senses.

Game-based instruction

Piaget in Atherton & Cross (2021) said that learning and playing games are
fundamental for the development of a child's social skills because it
encourages them to establish good interpersonal relationships. It is widely
known that children with autism have difficulties with building social
relationships, therefore, they may be regularly rejected from a social
environment. Promoting game-play skills may be a crucial strategy to foster

friendship bonds between children with autism and regular children.
Importance and types of games

The main purpose of the game-based approaches is to enhance the lives of
children with Autism Spectrum Disorder (ASD). Providing opportunities for

ASD students and typically developing peers to interact in activities like having
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fun during the game, could benefit significant aims in an academic context.

The educational aims are the following:

-Learn from one another.

-Develop empathy skills.

-Form friendships based on shared preferences.
-Interact individually without adult supervision.

Noda in Atherton & Cross (2021) explained that playing games are equally
important for the development in the early stage of a child and the improvement
in cognitive and social functioning throughout life. Consequently, the
implementation of games and the acquisition of game-based skills is likely to

be useful for individuals with ASD.

The types of games are classified into online and analog games. The
accommodations of both analog (traditional board games) and online
(computer and video games) games also allow planning a specific course of
action that primarily focuses on particular skills while still keeping the

enjoyment of the game (Atherton & Cross, 2021).

Online

Gillespie-Lynch et al. in Atherton & Cross (2021) expressed that several online
games strike as being generally designed to show a possible technological
intervention for a child with ASD. These innovative tools may propose a

development regarding the engaging experience of the player in the game.

The positive aspects of online games in comparison with analog games that

may be important for students with ASD include:
-Available option of a performance monitoring tool
-Easy personalization of the game

-Improved visual engagement
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As specified by Wagle et al. (2021), Memory games are available for free to
the community since they were created to match the behavioral interests and

sensorimotor skills of children with ASD.

Analogical

According to Atherton & Cross (2021), Analog games may provide face-to-face
games that may encourage more functional social interactions between
players. Adapted board games may serve as a means to develop
communication skills since children with autism are able to pay attention to
their peers, follow the activity, wait for their turn, socialize with other players

and answer a question during the game (Klopotova & Krupnova, 2020).

ONLINE MEMORY GAMES

Web
Pages Use Link

It is useful for creating online activities such as|{Wordwall | Create

matching games, memory games, match|better lessons

Wordwall |pairs, random cards, etc. quicker

It is a platform that provides interactive
activities such as memory games and|Educaplay:
matching columns games where the student|Actividades
can recall information about the subject matter|educativas

Educaplay |individually or in groups. gratuitas

Table 3 Online memory games, elaborated by the authors.
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PAPER-BASED GAMES

matching game

Game Use
It is vital for helping students get a pictorial representation of
Memory the language items to be learned while challenging their

memory.

(cards) https://childhood101.com/matching-games-kids/
The objective of this game is to help students create pictorial
connections and visual word connections with the language
items learned in class.
Puzzles https://empoweredparents.co/printable-puzzles-for-kids/
The game aims to support students' development regarding
their listening skills since they have to listen and mark the
Bingo (only pictures on their bingo papers.
pictures) https://www.dltk-kids.com/cards/bingo/bingol.asp
This TPR game will encourage students to use their bodies
to represent the actions, while the students that are
guessing will be encouraged to recall language items.
Charades(dice) |nttps:/allaboutfunandgames.com/the-game-of-kids-charades
This game will allow teachers to draw language items on the
whiteboard while students pay attention and try to guess the
answer.
Pictionary https://easyeslgames.com/use-pictionary-efl-classroom/

Table 4 Paper-based games, elaborated by the authors.

PLAY-AND-DO SONGS

Song Use
Hokey It is useful for teaching parts of the body vocabulary. This
classic song is great for young children since they can move
Pokey Song g9 young y
around, and kids already know it. The teacher can sing the
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original song or change the lyrics to get kids moving in various

ways.

https://www.youtube.com/watch?v=X9JPJ8nQTIw

It is an excellent option to teach young learners to identify body

parts in the target language using their fingers. It is a fun and

One Little | entertaining song for kids.
Finger
https://www.youtube.com/watch?v=eBVacTEC3zQ
It is a fun and active circle-time song for young learners. The
song explores left and right as well as parts of the body
Here We  |yocabulary. Kids can stand up and move their bodies by
Go Looby |jistening to the instructions given by the song.
Loo
https://www.youtube.com/watch?v=EHaoEKcuX0g
Good It is a children's song that teaches farm animals. Young
morning, |learners can learn animal sounds and dance along with the
Farm song.
Animals!
https://www.youtube.com/watch?v=7m-Di20OB_TU
, It is a suitable and well-known song to teach kids different
If You're
actions while they move and dance around. The class will be
Happy and
. |fun and every kid will feel motivated to join and participate in it.
You Know it

https://www.youtube.com/watch?v=M6LoRZsHMSs

Table 5 Play-and-do songs, elaborated by the authors.
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METHODOLOGY

Understanding the need of identifying the elements that may constrain the EFL
teaching-learning process used for a minimally speaking autistic student in
preschool, the research design selected for this study is the action research in
order to determine the approach and techniques applied by the English

teacher at an elementary school in Guayaquil.

Action research aims to strengthen and reinforce actual practice inside a
particular classroom, school, or district. Generally, it is a research study done
by practitioners who have distinguished issues to solve or who would only look
for ways to improve both, their teaching and student learning (Lodico,
Spaulding, & Voegtle, 2010). It refers to a systematic process of analysis that
teachers attempt to solve pedagogical problems as researchers of their own

practice. The analysis suggests the following steps (McNiff, 2013. p. 90):
1. Recognize the problem.
2. Inquire focused questions about how it can be investigated.
3. Plan an appropriate course of action.

4. Test out an intervention, and examine what happens.

5. Adjust the plan considering what has been found, and continue with the

action.
6. Analyze the modified action.
7. Revise what has been done in consideration of the evaluation

Mills (2017) states that action research is any detailed analysis carried out by
teacher researchers, principals, school psychologists, or other stakeholders in
the educational structure to collect data about how the school functions, the
nature of the teachers, and the student’s learning performance. The results are
gathered to explain a challenging situation, establish a reflective practice,
implement improvements within the educational setting including practical
instruction, and enhance academic success for all the students. Moreover, it

applies several research designs to meet the focus of the investigation, as well
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as qualitative methods to explain the problem and to comprehend some
educational interventions. Quantitative methods are used to try out hypotheses
supported by numerical analyses, and mixed methods link quantitative and
gualitative approaches to data gathering in research. The objective of the
action research relies on the importance to take the initiative since there is a

need for improvement in the school setting that has been studied.

Mixed Methods

It was considered the use of mixed methods focus for gathering information.
In accordance with Creswell (2014), mixed methods approach consists in a
research methodology that integrates several procedures to address research
questions appropriately. It involves collecting, analyzing, describing, and
presenting both qualitative and quantitative data. It is said by Enosh, Tzafrir, &
Stolovy (2014) that mixed methods allow researchers a better understanding
of the research problem and an answer to research questions. Additionally,
Johnson & Onwuegbuzie (2016) mentioned that mixed methods design hence
provides the best opportunity to obtain answers to the research questions by
linking two types of methods while adjusting at once for the weaknesses of
each method.

Data Gathering Tools

In order to collect necessary information, two instruments were selected: a
diagnostic test on student’s knowledge which was adapted and based on the
textbook, Happy Campers Assessment Pack (2015). The test is essential to
identify what the learner knows and can do in the target language and her
progress for the last 5 months regarding EFI instruction. The vocabulary units
used in the test were: colors, clothes, and parts of the body. The last section

was related to speaking and listening to classroom instructions.

In order to register the teacher’s performance, it was chosen an observation
checklist. The instrument was adapted from the work of Ghazwan Adnan
Mohammed University of Diyala (2016). There were some statements omitted

since they were not adequate for the grade level of instruction. Two aspects
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were taken into consideration in the EFL teacher observation checklist: 19
statements attributed to the teacher’'s management and 19 statements in
reference to classroom arrangement as well as a section for comments in
which the feedback was recorded. The diagnostic test was used to assess the
student’s learning progress. The test contains two sections with 10 items in
total. The first section includes 9 questions related to the last three vocabulary
units learned in class and the second section involves 1 question about

classroom instructions.

For quantification of the results, the test comprised a 5-point Linkert scale; 1

represents never and 5 always.

Participant

Information of the student given by her mother.

e Age: 7 years old
e Grade: Kindergarten 2

e First time receiving formal instruction since she was not accepted in

other schools before.

e On October 2022 the student started psycho-pedagogical, language
therapy, and occupational therapy.

e Since the student started taking pills her mother mentioned that she
thinks the pills are causing irritability and restlessness and shows self-
harming behavior. The mother notices that this behavior has happened

during lessons when the kid feels frustrated or annoyed.

Protocol

First, it was asked the permission to the school through a formal written letter
from Catholic University of Santiago de Guayaquil in order to conclude the

research study.
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The next phase was to set the specific day of the diagnostic test and the
classroom observation with the school principal via WhatsApp, for acquiring a

better understanding of the research problem.

The following week, the researchers arrived ten minutes before the class
started, they asked the teacher to grant them some minutes to perform the
diagnostic test with the student in which the teacher politely concurred. The
data was collected over two days. As it was planned, the researchers
conducted the classroom observation. Afterwards, the diagnostic test was
implemented in the classroom, for collecting all the information from the learner

and the regular students.

It was used a checklist from Ghazwan Adnan Mohammed University of Diyala
(2016) and it was applied for monitoring the teacher’s performance and
expertise within an inclusive kindergarten classroom. Then we asked
permission from the teacher to observe her class and conduct the diagnostic
test on the student. The researchers sat at the back of the classroom holding
the checklist for thirty-five minutes during the English class. While going
through the checklist, the researchers also took note of special situations

shown that arose during class time.

For the diagnostic test, the student was seated in front of the researchers to
carry out the test since she started to get distracted with a gift situated on the
teacher’s desk that caught her attention. She was fixated on manipulating the
gift with her hands. The student listened to the question asked by the
researcher and responded to it by drawing a circle around the correct picture
that stands for the vocabulary being tested. The questions from the first section
of the test were scored 1 point for each item. On the other hand, the questions

from the second section scored 0.20 for each item.

The next day, the researchers proceeded to the school to conduct the
diagnostic test on the regular students to compare their results with the study

subject results.
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DATA ANALYSIS

Since the research question has to do with the elements that hinder the EFL
teaching-learning process for acquiring the target language and classroom
strategies used for a nonverbal autistic student, the following data was
collected in order to identify the elements that may be interfering the EFL
teaching-learning process and the usage of classroom strategies for a
nonverbal autistic student. Consequently, it was conducted a diagnostic test
on student’s knowledge after 5 months of EFL instruction. Additionally, the

teacher’s performance was recorded through an observation checklist.

Analysis of the English Diagnostic Test

Results of the English Diagnostic Test

\Vocabulary Classroom instructions

Josias Arthur Ma José

Figure 3 Diagnostic Test, elaborated by the authors.

The student was evaluated based on the last three vocabulary units after five
months of EFL instruction. The student with autism scored 5.20 out of 10. The
result showed that the student only recalled 1 color out of the 2 asked. In the
vocabulary section about clothes, the student responded correctly 1 out of 4.
In the section about the parts of the body, the student answered 3 out of 3

correctly.
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The same test was applied to other two regular students that share the EFL
class with a kid with autism. One student scored 6 out of 10, while the other

student scored 3 out of 10.

Qualitative part of the student’s test: observation.

The students could not answer the section “classroom instructions”. The
students did not recognize classroom instructions like: stand up, sit down,
goodbye, point to..., and the question “what is your name?”. They could not
perform the actions after listening to the teacher’s instructions. The only item
of vocabulary the student with autism identified was “hello” since she repeated
it in a low tone of voice while waving her hand and making eye contact with

the teacher.

Analysis of the teacher observation checklist

Following this title, it could be found the statistics charts about the observation

checklist applied to the EFL teacher.
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Teacher's Management
O Always Often Sometimes [IRarely DINever

Uses pauses to allow pupil to respond
Chooses activities suitable to the pupil's age

Varies activities over class period
Uses realia to express concepts
Uses handout and audiovisual aids to assist...

Uses clear visual aids such as cards, pictures,...
Speaks neither too fast nor too slowly
Speaks in clear, strong voice that can be easily...

Writes lesson planning
Includes the right amount of material in the...

Begins and ends the class fairly promptly
Uses some cues (verbal or —non verbal cues...

States explicitly the relationship between the...
Establishing rapport

Using the voice clearly

Using pupils' names

Manipulating position and movement
Using of gestures and facial expressions

Applying eye contact

o
N
I
(<)}

Figure 4 Classroom Management, elaborated by the authors.

The checklist revealed that half of the statements related to classroom
management scored the highest. The instructor's major strengths are the
usage of eye contact and the constant rapport with all students. She also
projects an appropriate tone of voice and moves around the classroom
actively. The most remarkable skills the teacher showed were calling students
by their names, providing the lesson plan in time, managing the class time on
time, and using pauses to allow students to respond.

However, in pedagogical strategies, the instructor does not use gestures and
facial expressions while moving around the classroom back and forth. She
does not vary the activities over the class period and chooses repetitive
activities for young learners. Visual aids, cards, pictures, and audiovisual aids
are not delivered during classroom instruction. The teacher does not use

verbal or nonverbal cues when discussing a topic, nor use realia to express
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concepts or state the relationship between the present class and the previous

one.

Qualitative part of the teacher’s checklist: observation.

She seems to be worried about finishing every activity from the textbook.

The instructor uses a limited range of teaching strategies that are useful to the
content and the pupil’s age.

She speaks most of the time in Spanish rather than in English since the lesson

plan follows the Grammar-Translation method.

The question-and-answer technique is performed in Spanish rather than in
English. The instructor gives more than three instructions and commands

instead of directing short instructions and commands to students.

She does not use pictures when a further explanation about basic concepts is
needed or when students do not understand directions about class activities

that were given orally.

The classroom area is not suitable even for small group instruction, the teacher

struggles to move around the classroom.

In the following day, the researchers noticed that the instructor does not greet
students when she enters the classroom since she prefers to ask them for their

homework.
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Classroom Arrangement

Lighting is adequate

Materials and equipment are readily available

Desks are arranged in such a way that each pupil... m———
Each pupil has his or her own assigned seat
Some open space is available =————
|
Students' displays include works of art  E—
I
Thereisa quiet or " time out " area  =—————
|
The classroom has an area for material storage
The classroom has an area for small group... m——
|
0 2 4 6

B Never M Rarely Sometimes Often M Always

Figure 5 Classroom Arrangement, elaborated by the authors.

In terms of classroom arrangement, less than half of the statements related to
classroom arrangement scored as “always” being applied. These items consist
of adequate lighting, suitable temperature control, extra furniture that occupies
space unnecessarily, an assigned seat for each student, an appropriate size
for a student desk, an available area for material storage, and an area for

independent work.

Nevertheless, the results highlighted several skills regarding classroom
arrangement that the teacher is not considering in her teaching practice which

scored low.

The teacher is not being aware that desks are not organized for students to
observe the teacher's presentation and the whiteboard. Apart from that, the
classroom does not have an open space available for young learners to line
up or a “time out” area created to help students develop self-control. For some
kids, it is critical to have a “time out” area for teachers to tackle problem

behaviors in the classroom.
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Even though, chipped walls have not been reported, it is not displayed the

students’ work.

Qualitative notes of the student-teacher interaction
e The mother of the student with autism is her shadow teacher.

e The participant is accompanied by two boys at the same table in which
she does not interact with them and vice versa.

e Short greeting to the students.
e The class starts 4 minutes late due to a domestic accident.
e 3 activities in the book with the children.

e The teacher shows the English book and instructs to open the book on

([t

page “X”.
e Instructions are given by her mom about the page number.
e The instruction given by the teacher is not accurate and communicative.

e The kid gets distracted easily and shows signs of excessive facial

movements.

e The teacher asks her about the picture in the book (“Qué esta haciendo
grandmother?”), the student just looks at her and says in a low voice

the word “grandmother”.

e While her mother is pointing to each picture of the activity, the student
is listening to the audio and looking at the pictures of the activity.

e Theteacher uses pauses to allow students to answer the given question

about each family member.

e The classroom is not free from internal noises such as students' voices
and external noises such as the voices of high school students in the

hallways.

e The kid sometimes stares at the teacher during the listening activities.
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Regular students do not follow a teacher's instruction “repeat the song”

related to family and emotions.
Sometimes the kid seems to be lost in her world and at times bored.

The kid likes the matching activity and starts doing it on her own faster

without listening to the teacher’s instructions.
The kid begins once again to do the matching activity.
The kid skipped a step in the matching activity.

Moves around the classroom explaining to each group of kids the

following activity while the kid is still working on the previous activity.
The next classroom activity is another listening-matching activity.
Speaks in Spanish rather than the target language.

Directions are given in Spanish and English.

Pauses the audio and repeats the sentence in Spanish and English.
Ex: “El perrito esta triste” - The dog is sad.

The kid falls behind in the last activity and asks for guidance.

Students receive stamps on their books and their hands.
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CONCLUSIONS

According to the results found from the data gathering instruments, it could be

concluded that some elements that may hinder the EFL teaching-learning

process in the acquisition of the language in a student with autism:

The teacher does not model instructions clearly using pictures,

nonverbal cues or facial expressions.

The teacher talking time is mostly in Spanish rather than in the target
language. She applied the Grammar-Translation Method during the

English lessons.

EFL strategies observed did not adopt teaching strategies such as the
usage of realia, cards, pictures, and audiovisual aids, the application of
nursery rhymes, “listen and do” songs, hands-on activities, chants, and

games.

The teacher does not vary the activities over the class period and
chooses repetitive activities for young learners

The teacher does not state the relationship between the present class

and the previous one.

The classroom area is not convenient since the class size does not
match the available classroom space. Students are seated in small
groups of four; however, the teacher can not move around the
classroom freely since there is extra furniture that occupies space
unnecessarily. The teacher can not reach every student which makes
monitoring difficult. Students can not observe the teacher's presentation
and the whiteboard. Although there is a group seating style, students
do not have an open space accessible for them to line up or a “time out”

area.

Students’ work is not displayed on the walls since there are teaching

resources from the Spanish class exhibited on the walls.

There is a lack of social interaction between the student with autism and

regular students who share the same table. The teacher keeps a
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positive relationship with the study subject but she does not foster the

interaction of the fellow classmates during the EFL session.

e After contrasting the student with autism test against regular students,
it was found that the participant is at an average level of learning which

means that she is capable of acquiring a foreign language.
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RECOMMENDATIONS

The institution and the teacher should adapt their teaching methods and
strategies to an inclusive model specially with the student with autism
since the student has shown her capability to acquire the language on
the diagnostic test.

In order to give effective classroom instructions in EFL lessons, the
teacher should direct instructions or commands to students by including
only the essential information in simple, clear language and following a

sequential order.

The student with autism and the regular students need to learn
classroom instructions in the target language, since classroom
language used was mostly Spanish. It can help them to function
effectively at any given task as well as to avoid overwhelming students

and misunderstandings.

The instructor should learn to make transitions in order to differentiate
one activity from the other. These strategies should be based on age

and development.

The institution should move the class into an adequate space since
teachers cannot move around the classroom easily, assign

collaborative work and monitor individual or group work.

Teachers should exhibit students’ work on the walls since students can
keep track of what they have learned while making connections

between one lesson to others.

The institution and the instructor should maintain an inclusive approach
to teaching and learning since the key social need of the student with
autism is communication in which she struggles the most. The teacher
should provide a variety of interactions, such as group and individual

work during the lesson.
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The authorities should inform parents that kids with learning disabilities
are capable of acquiring a foreign language. Learning foreign
languages promotes the improvement in social and communication

skills.

The school should train its teaching staff regarding the importance of
using adequate EFL instructional methods according to the age and
development of the student and the effectiveness of using games in

English sessions.

40



PROPOSAL

One of the recommendations established after the research process was to

train the EFL teacher on effective instructional methods in accordance with the

age and development of the student with autism, it is proposed the following

educational project which could benefit the student and regular students, as

well.

This project could also help the institution to enhance the quality of its

educational system. The lessons learned from the current educational model

will ensure the success of the student and the institution will gain prestige in

the near future.

General Data
Project Title: |Go Beyond
Project
Team: Nicole and Melanie Campafia
To enhance the teacher's background in teaching EFL for a Kindergarten
Main student with autism at El Rosal de Los Nifios Elementary School through active
Objective: strategies during the 2022-2023 scholastic year.
Specific
Objectives: |1. Recall words in the target language throughout TPR activities
2. Boost the students' interest and motivation to learn words from each unit
during nursery rhymes activities, art, and craft activities, and the creation of a
sensory book
3. Demonstrate the expertise in using EFL strategies for a student with autism
Execution
time: Starting October 10-2022 Ending January 25-2023
Evaluation
time: Starting January 26-2023 Ending January 27-2023
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Project Description

This project involves training the teaching staff about the importance of using the TPR
Approach and applying hands-on active strategies in the English sessions in an inclusive
environment during the scholastic year where the student with autism will be engaged in

learning.

One of the strategies is to build up a sensory book. The purpose of the sensory book is that
the student will have a tangible learning tool to keep remembering the vocabulary unit seen
in class in order to enhance vocabulary recognition and encourage the learning experience

in the class.

TPR activities, art and craft activities, nursery rhymes activities, interactive online games,

and the creation of a sensory book.
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Execution Matrix

Obiective What change is
I Activity What will be done expected —|Resources Time Responsibility [Assessment
(number)
Outcomes
TRAINING: TPR
techniques and provide
samples of sing-do
songs related to the
unit vocabulary. The student will recall the
TPR concepts and parts of the body w||.th the
L sing-do  song head.
principles. Lesson plan
shoulder, knees, and
based on TPR " :
approach toes". then the student will
' use all the senses in order
STRATEGY 1: The 2 weeks (5 ;"nge”;"gztlz"’:e k?gv‘gf(;’:ﬂe
teacher will be|The teacher uses the sessions P 9 reg 9
. . . ) . parts of the body. | spy
instructed in recalling|techniques in the Mr. potato head to cover 1 sensorv bin is an activit
Review the body parts with the|lesson plan.|, P . ’lunit and 5|English y bin /Ity
. . " . "|body parts, a bin, . that will provide
strategies sing-do song "head,|The teacher applies sessions |teachers . :
! a tablet entertainment and fine
shoulders, knees and|the strategy effectively to cover )
3 ) e : . motor fun while
toes" and identifying |with the student during the second . . o
: . : discovering the missing
body parts with an|class time. unit) \
: ) L parts from Mr. potato's
interactive activity:
: A head. The next week, the
Manipulatives: The S .
X student will identify the
teacher will show the farm animals in a nurser
student a Mr.potato : ) y
rhyme while making the
head and let the sounds of the farm
student touch the .
. . animals.
manipulative and ask
the student to pick up
the parts of the body
inside the bin.
S.0.1 STRATEGY 2:
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Introducing new words
from Unit#4 with the
sing-do song called
"Good Morning, Farm
Animals!".

S.0.2

Creation of a
Sensory Book

A Session Training:
The importance of

using the senses in
learning
Concepts and

principles of the
contribution of the
senses to learning
STRATEGY: The
teacher will create with
the student a sensory
book by  building
hands-on activities on

The teacher
recognizes the
importance of using
more than two senses
during class activities.
The teacher will be
able to create hands-
on activities to help
the child learn the
vocabulary of each
unit.

Rice, lentels,
string,
sandpaper,
cotton, ring
binder, feathers,
glitter paper,
foamy, felt
sheets, bottle
caps, buttons,
cardboard,
corrugated
paper, scissors,

liquid glue, bond

1 week

English
teachers

The student will
manipulate materials with
different textures such as
sandpaper, cotton,
cardboard, rice, and
feathers to work on hands-
on activities in each class.
The student will learn new
vocabulary units during
the hands-on activities in a
fun and engaging way.
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each page. The hands-
on activities will be
based on all the unit
vocabulary covered in

paper,
glitter.

and

S.0.3

each instructional

session.

TRAINING:

Effectiveness of using

Online games an_d The teacher will play

Paper based games in memory games (flip-

Provide oniine. games|0Ve1): PuzZies, and a

usin wordwgll ;| maze. The teacher will The student will
Provide eduga lav and paper-|Program the online participate actively during
Interactive basedp Zmes rF;I:ted game of puzzle and the online games and by
online games ge memory games. The|a worksheet, playing, the student will

to the unit vocabulary. - . :
and paper-| ~ - ents and teacher will be able to|Tablet, internet, practice what has been
based games| . b . |touch the screen of|{bond paper, English taughtin class. In addition,

principles about online .| 1 week i
about the ames. The lesson the tablet and play|eraser, pencil, teachers the student will feel
vocabulary of glan ir{troduces online online games. The|and colored encouraged to learn in a
parts of the pames and aper- teacher will provide|pencils. relaxed and enjoyable
body, and gase d games tF()) pthe the paper sheet of the atmosphere while
farm animals 9 maze and the student interacting and

students.

STRATEGY: The
trainer will teach how to
create games online
and paper-based. The
trainer will emphasize

will use the pencil,
colored pencils, or
crayons to solve the
maze.

communicating
successfully.
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the importance
develop memory.

to
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Gantt chart

2022- 2023

Strategy

1|Design and planning of the proposal 05/09/22(16/09/22

2| Diagnostic pase 19/09/22(27/09/22

3 |Preparation of the EFL training program for a student with autism. -sessions 1, 2 &3 28/09/22(07/10/22
Workshop 1.1: TPR concepts, principles, techniques, samples of sing-do songs

4 10/10/22(14/10/22
Workshop 1.2: Creation of a lesson plan based on the TPR approach

5 17/10/22|17/10/22
Teaching observation and Feedback

6 18/10/22|21/10/22
Workshop 2.1: The importance of using the senses in learning, concepts, and principles of the

7 |contribution of the senses to learning 24/10/22(26/10/22
Workshop 2.2: Steps to create a sensory book

8 27/10/22(28/10/22
Workshop 3.1: Effectiveness of using Online games and Paper based games in EFL classrooms.

9|Concepts and principles 31/10/22|31/10/22
Workshop 3.2: The application of online games using wordwall / educaplay and paper-based

10|games related to one of the vocabulary units. 1711722 3/11/22
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1

—_

Workshop 3.3: Creation of a lesson plan including online games and paper-based games as a
form of assessment of student's learning process

4/11/22

4/11/22

12

Project Assessment

26/1/23

27/1/23

48




Budget

PROJECT

Go beyond

RESPONSIBLE

Melanie Campafia & Nicole Campafia

DATE 24-09-2022
INSTITUTION El Rosal de Los Nifios Elementary School
UNIT
COST SUBTOTAL
Equipment
Travelling spendings $120,00 |$120,00
Internet service $15,00 $15,00
1 Diagnostic Phase Laptop $500,00 $500,00
Material Resources
Office supplies
Paper sheets -$0,75 -$0,75
Printer ink -$3,17 -$3,17
Mr. Potato head -$8,63 -$8,63
Plastic Organizer Bins- 2 Pack |-$22,00 -$22,00
Samsung Galaxy Tab A7 Lite -$110,00 |-$110,00
ring binder -$2,60 -$2,60
rice (2kg) -$2,89 -$2,89
lentils (500 gr) -$1,25 -$1,25
String -$0,25 -$0,25
Sandpaper -$5,00 -$5,00
Cotton -$1,83 -$1,83
glitter paper -$0,70 -$0,70
foamy (10 units) -$1,50 -$1,50
2 Implementation food coloring -$2,00 -$2,00
Phase corrugated paper $1,00 $1,00
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cardboard (10 units-different

colors) $1,75 $1,75
3 pacs of felt sheets $4,00 $12,00
bottle caps $0,00 $0,00
buttons (50 units) $2,00 $2,00
Feathers $1,25 $1,25
beans (Canario) $1,31 $1,31
Scissors $2,00 $2,00
liquid glue $1,25 $1,25
Playdoh $0,50 $0,50
uncooked spiral pasta $0,79 $0,79
disposable drinking straw (1
pack) $5,00 $5,00
Software: wordwall, educaplay,
etc. $0,00 $0,00
Office supplies
Paper sheets $0,75 $0,75

3 Project evaluation Travelling spendings $120,00 $120,00
SUBTOTAL $493,28 $622,03
Contingency reserves 5% $31,10
TOTAL BUDGET $653,14
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UNIVERSIDAD CATOLICA
DE SANTIAGO DE GUAYAQUIL

/

—FACULTAD DE _
ARTES Y HUMANIDADES

PEDAGOGIA
IDIOMAS

FAH-PINE-018-2022

Lunes, 7 de octubre del 2022

Ledo.

Rainiero Teran, Mgs.
Director

Escuela El Rosal de los Ninos

Reciba un cordial saludo. Por el presente solicito a usted muy
comedidamente, salvo su mejor eriterio, se¢ permita o las Srtas,
Campaita Mora Nicole Giovanna & Campaiia Mora Melanie
Morelia estudiante del 8vo ciclo de la carrera de Pedagogia de los
Idiomas Nacionales y Extranjeros — inglés, de la Facultad de Artes y
Humanidades de la Universidad Catdlica de Santiago de Guayaquil,
realizar observaciones dulicas y entrevistas que le permita recolectar
informacion para claborar su Trabajo de Integracion Curricular
(Trabajo de titulacion) denominado EFL Teaching-Leaming
Approach Used for a Minimally Speaking Autistic Student at Rosal
de Los Ninos Elementary School.

Las seioritas Campaia estarian realizando dicha actividad en la
clase de inglés que reciben los estudiantes, durante los meses de
octubre, noviembre y diciembre del 2022 y encro 2023,

Atentamente,

Inglés, mas que un idioma...una profesion [Sin Fronteras!
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Teachers: Ms. Melanie and Ms. Nicole

Name: _Mamin Jo. ?uﬁiem

English Diagnostic Test

Date:Q5 /04 /_2L Grade: Kindergarten 2 Score:5.70) /10

Objective: To distinguish English items previously taught from the content and sequence
section of the English book “Happy Campers Starter” . The student should follow instructions
in English such as “circle and “point” as given in the diagnostic test. This diagnostic test was
adapted and based on Happy Campers Assessment Pack, Photocopiable (Macmillan,

2015).

(1 point)

X

1. Circle the color “Yellow".

—

2. Circle the color “red". (1 point)
S—

d

z

e

3. Circle the shirt. (1 point)

7
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Teachers: Ms. Melanie and Ms. Nicole

Name: Moua Joe

Zmlizdm,

4. Circle the cap.

(1 point)

X

5. Circle the pants.

(1 point)

6. Circle the shoes.

(1 point)

7. Circle the eye.

(1 point)

>
™
\\h

iy ’_-‘\\‘"|\“ \\.\
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Teachers: Ms. Melanie and Ms. Nicole

Name: Mo Jeal 71”1&(arm

8. Circle the nose, (1 point)

v/

9. Circle the ear. (1 point)

/

Classroom Instructions

10. Listen to the teacher's instructions, perform the action, or answer the question.
(1 point)

01290

1 | Point to (chair) X
2 | What's your name? X
3 | Greet hello ( she waves) \/
4 | Stand up X
5 | Sitdown X
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Teachers: Ms. Melanie and Ms. Nicole

A 4
Name: I '/ [\ T 7T 7

English Diagnostic Test

- Grade: Kindergarten 2 Score:_ & 110

Objective: To distinguish English items previously tau
sechion of the English book “Happy Campers Starer” .
In English such as “circle and “point” as given in the d
adapted and based on Happy Ca
2015).

ght from the content and sequence
The student should follow instructions
'agnoslic lesl. This diagnostic test was
mpers Assessment Pack, Photocopiable (Macmillan,

1. Circlo the eye, (1 point)
. ,
2. Circlo the skirt, (1 point)
) X
1 point
3. Circle the color "green”. (1 point)

/
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Teachers: Ms. Melanie and Ms. Nicole

Name: ‘j‘}.z,_!_l VRO Y| T R
4, Circla the mouth. (1 point)
‘|
[_:5—;!;1‘;; shint, (1 point)
/
'
6. Circle the color “Yellow™, (1 point)
7. Circle the cap. (1 point)
v4
N




Teachers: Ms. Melanie and Ms. Nicole

Vi - D

Name: *1 ' 4

8. Circle the color “blue”. (1 point)

9. Circle the ear. (1 point)

Classroom Instructions

10. Listen to the teacher’s Instructions, perform the action, or answer the question.
(1 point)

1 Point to (chair)

2 |What's your name?

3 | Greet hello ( she waves)

4 | Stand up

5 | Sitdown
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Teachers: Ms. Melanie and Ms. Nicole

\ T

Name: L1l iy A Bl
, \

English Diagnostic Test

Date: __/__! Grade: Kindergarten 2 Score: _7; /10

— e e

Objective: To distinguish English items previously taught from lhe content and sequence
section of the English book "Happy Campers Starter" , The student should follow instructions
in English such as “circle and “point” as given in the diagnostic lest. This diagnostic test was
adapted and based on Happy Campers Assessment Pack, Photocopiable (Macmillan,
2015).

1. Circle the eye. (1 point)
5 / ™~
TN "\"_'_"‘\_:
2. Circle the skirt. (1 point)

3. Circle the color “green”. (1 point)
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Teachers: Ms. Melanie and Ms. Nicole

Name: Yot Pl svdniy o ST

4. Circle the mouth. (1 point)

5. Circle the shirt. (1 point)
6. Circle the color “Yellow™. (1 point)
7. Circle the cap. (1 point)

CE W ¢




Teachers: Ms. Melanie and Ms. Nicole

il

Name:
8. Circle the color "blue”. (1 point)
A
9. Circle the ear. (1 point)

Classroom Instructions

10. Listen to the teacher's Instructions, perform the action, or answer the question.

(1 point)

1 Point to (chair)

2 [What's your name? y
3 | Greet hello ( she waves) o
4 | Stand up ~
5 |Sitdown X
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Figure 7 The researchers and the student performing the diagnostic student.
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Figure 8 The researchers and the student performing the diagnostic student.
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EFL Teacher Observation Checklist

Teacher's name: fs. Karen Grade: K-2
Observer: Melanie Campania Date: January 5th, 2022

Schiool: El Rosal de los nifios

-This teacher observation form aims to examine classroom management, teaching
strategies, approaches and techmigues data demonstrated during the EFL teaching
practice at the Rosal de los Nifios Elementary School. Please employ the scale as you
rate each of the checklist items.

Respond to each statement using the following scale:

1= Never 2= Rarely 3= Sometimes d= Often Su Always
Instructional Teaching skills Rating Scale
items 1] 2]3]4]5
Applying eye contact X
Using gestures and facial expressions ¥
Manipulating position and movement b

Using pupils’ names
Using the voice clearly
Establishing rapport X
States explicitly the relationship between the | x
present class and the previous one
Uses some cues (verbal or =non verbal cues b
or pause ) to tell pupils when he finished
discussing one topic
| Begins and ends the class fairly promptly X
Includes the right amount of material in the E
class period
Writes lesson planning K
Speaks in dear, strong woice that can be easily £
heard
Speaks neither too fast nor too slowly b
Uses clear visual aids such as cards, pictures, ¥
| etc.
Uses handout and audiovisual aids to assist X
explanation
Uses realia to express concepts b
Varies activities over class period
Chooses activities suitable to the pupil's age
Uses pauses to allow pupil to respond X

Teacher's
Management
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The classroom has an area for large group ®
instruction

The classroom has an area for small group ¥
instruction

The classroom has an area for independent X
wiork

The classroom has an area for material S
storage

Space imside is suitable for lining up

There is a quiet or * time out " area

| E.3

Displays are suitable for pupils” eyes level X

Students’ displays include works of art

Chipped or blemished walls have been
reported

Some open space is available ®

Each pupil's desk is of appropriate size

Rioos
™ Each pupil has his or her own assigned seat

Arrangement - - -
Each pupil's desk is organized for easy access X

to materials

Dresks are arranged in such a way that each ¥
pupil can observe the teacher presentation
and the whiteboard

The classroom has extra clutter or furniture x
that is not needed in the classroom

fdaterials and equipment are readily available X

Temperature control is adequate

Lighting is adequate

The classroom is free from external noises X
such as machinery outside, street noise,
hallways voices etc.

Summiary Comments

1. What were the instructor's mapor strengths as demonstrated in the observation?
The teacher uses an approgriate tone of volce, moves around the classroom actively, and

establishes rapgort with students.

2. What suggestions do you have for improving the instructor’s skills or methodalogy ¥

I 'would strongly suggest providing dassroom instructions using short commands and pictures
to explain the different activities during class, establish transition between activities using
riyming songs briefly so students will be able to notice the ending of an activity and the
starting point from the next activity. Additionally, | would recommend decreasing teacher
talking time and promoting student talking tire since the core of the national curriculum is
learmer-centered.

3. Whiat teaching method is the teacher apphying during the EFL lessan?
The teacher mainly apglies the Grammar-Translation method during dass.

Adapted from the work of Ghazwan Adnan Mohammed University of Diyala (2016).
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Student notes and Record of the student-teacher interaction

The girl receives the class with her mother as her shadow teacher all
the time, she is accompanied by 2 boys at the same table in which she
does not interact with them and vice versa.

The teacher gives a short greeting to the students (waves hello to them).
The teacher begins the class 4 minutes late because a student with
autism poops on his pants and she is waiting until the parent of the
student leaves with him.

The teacher does 3 activities in the book with the children, these
activities are based on Translation Method, Audio- Lingual and Direct
Method.

The teacher starts the class by showing the English book and then she
instructs students to open the book on page “x”

The girl's mom tells her again what to do, while the teacher goes to each
table and gives another instruction about the activity that they are going
to listen on the book, then she goes to the front of the classroom and
gives another instruction which is to look at the picture and listen to the
audio about a story of a family.

The girl looks at the teacher for a short time, then she gets distracted
by the portable Bluetooth speaker and starts making faces and moves
her eyebrows up and down constantly.

The girl's mom tells her to look at the book, then a few moments later,
the teacher approaches the girl and asks her about the picture in the
book (what the grandmother is doing in it), the student does not answer,
just look at her and says in a low voice the word “grandmother”.

The mother points the picture of the activity to the girl while she is
listening to the audio. The girl is looking at the pictures of the activity.
The teacher makes pauses for each picture of the listening activity and
then proceeds to ask questions about what each family member is
doing in the picture.

There is a lot of noise inside and outside the classroom, some students
are talking to each other. There is a noise outside the classroom since
it is recess time for high school students.

The girl sometimes stares at the teacher during the listening activities
and plays the audio of the story, a piece of rap music about family and
emotions. (The teacher tells the students to repeat the song but they do
not do it and she continues with the next activity).

The girl seems to be lost in her world and at times bored. The teacher
approaches the girl 4 times to ask her one question or to repeat the
direction.

When it comes the time to do the matching activity in which she has to
draw the face of the family member and matches it with the emotion
icon, she seems to be pretty excited to do it on her own and faster but
her mom tells her to wait however the girl starts drawing the eyes and
mouth of each one of them.

She starts to erase it and draws the faces again, while the teacher
keeps giving directions to the students and while she is doing it, the girl
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is distracted by the faces of the family members. The girl's mother tells
her to match the family members with the emotional icons.

The teacher does not get close to the girl but she moves around the
classroom and explains to each group of kids sitting at the table the
following activity. The girl is still working on the last activity. The teacher
goes to the front of the class and continues with the new listening-
matching activity.

The teacher uses mainly Spanish in the classroom rather than the target
language to be taught in the class. She gives it in Spanish and then in
English, also she does the same thing when she pauses the audio
activity and repeats the sentence of the audio in Spanish and English.
Ex: El perrito esta triste - The dog is sad.

The student falls behind in the last activity and asks her mother for help.
Consequently, she does not go at the same pace as the teacher and
ends the activity with the guidance of the mother.

The teacher finishes the activities of the book, puts stamps on the
students’ books and when the teacher approaches the student, she
calls her name and the student pays attention to the teacher. Then puts
the stamp on the book and her hand.
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