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ABSTRACT

Phonemic awareness is crucial in reading instruction because it allows
students to recognize and manipulate sounds, facilitating word decoding and
text comprehension. This research focused on evaluating the development of
phonemic awareness to improve the reading skills of 5th-grade EFL students
at the Unidad Educativa Bilingiie Torremar. A descriptive methodology was
used with a mixed approach (quantitative and qualitative) through a test for the
students and an in-depth interview with the teacher. The participants who
made up this research were ten male students from level A with an A2 English
proficiency level. The main findings obtained were that students demonstrated
a moderate level of phonemic awareness with a score ranging from 5.5 to 10,
the development of phonemic awareness directly affects students' reading
skills, and teaching strategies to improve reading skills through phonemic

awareness include reading aloud, use of audio materials, among others.

Keywords: Phonemic awareness, Reading skills, Reading fluency, Reading
comprehension, teaching strategies, EFL.
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RESUMEN

La conciencia fonémica es una habilidad crucial en la instruccion de la lectura
porque permite a los estudiantes reconocer y manipular sonidos, facilitando la
decodificacion de palabras y la comprension de textos. Esta investigacion se
centr@ en la evaluacion del desarrollo de la conciencia fonémica para mejorar
las habilidades lectoras de los estudiantes de EFL de 5to grado en la Unidad
Educativa Bilingiie Torremar. Se utiliz6 una metodologia descriptiva con un
enfoque mixto (cuantitativo y cualitativo) a través de un examen para los
estudiantes y una entrevista en profundidad con el docente. Los participantes
gue conformaron esta investigacion fueron diez estudiantes varones de nivel
A con un nivel de competencia en inglés A2. Los principales hallazgos
obtenidos fueron que los estudiantes demostraron un nivel moderado de
conciencia fonémica con un puntaje que oscila entre 5.5y 10, el desarrollo de
la conciencia fonémica afecta directamente las habilidades lectoras de los
estudiantes, y las estrategias de ensefianza para mejorar las habilidades
lectoras a través de la conciencia fonémica incluyen la lectura en voz alta, uso

de materiales de audio, entre otros.
Palabras Claves: Conciencia fonémica, Habilidades lectoras, Fluidez lectora,

Comprension lectora, Estrategias de ensefianza, Inglés como Lengua

Extranjera.
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INTRODUCTION

Background

Teaching phonemic awareness contributes to students’ word reading and their
ability to spell and read for months and years after training has ended. Various
studies confirm the importance of teaching phonemic awareness from early
childhood, as it allows students to identify and manipulate sounds, which is
essential for developing reading skills and contributes to developing other EFL
skills (Brady, 2020).

Phonemic awareness contributes to early reading development and supports
the development of comprehension and general linguistic competence. It
facilitates the learning of new words and enhances students' abilities to

recognize sounds and interpret meaning in language (Nkurunziza, 2024).

Problem Statement

The four primary language skills—writing, reading, speaking, and listening—
must be addressed in teaching and learning English. Although these skills are
independent, they are interconnected by an inseparable bond and are equally
important. They must be integrated effectively for successful teaching
(Valdivieso & Argudo, 2022). Otherwise, inadequate skill practice can lead to

significant challenges in EFL learning and future language proficiency.

In 5th grade at Unidad Educativa Bilingiie Torremar, students struggle with
reading, one of the primary EFL skills. For instance, after taking a reading test,
the students' overall reading average was 7, which reveals their deficiencies
in this fundamental English language acquisition skill. In addition, it was shown
that when taking another test, the students poorly interpreted the teacher's
instructions, causing them to obtain grades between 6 and 7 and no
outstanding grades. Reading limitations hinder English language acquisition,

primarily when students focus on reading comprehension.



A prior interview with the institution's teachers revealed that students had
inconsistent reading habits in 4th grade, primarily due to limited time spent
reinforcing learning and providing adequate feedback. Teachers also
mentioned that parents were concerned because their children struggled with
reading, writing, and pronunciation. These issues stemmed from a lack of
classroom and home practice. It is worth noting that one of the most significant

difficulties when reading in EFL classes is the lack of phonemic awareness.

Irregular English practice negatively affects EFL learners' ability to develop
their skills effectively, emphasizing the importance of greater exposure to the
language for improved acquisition (Kilag et al., 2024). Mastering a new
language like English is not solely based on academic efforts but is a dynamic
process that requires constant practice. One of the main problems that

students often face is a lack of practice (Kim, 2023).

Various studies indicate that students become more competent in all language
skills if they practice reading. Despite its importance, many students have both
reading and reading comprehension habits, either because reading habits
have not been encouraged or due to ineffective teaching. Notably, acquiring
the English language successfully in the future is unlikely without appropriate

reading skills and strategies (Zulfigar et al., 2022).

Phonemic awareness predicts reading comprehension and is a fundamental
component for developing students' reading skills. Poor student performance
is associated with low phonemic awareness, caused by inconsistency in
reading practice, limiting the development and strengthening of phonemic
awareness. Therefore, for meaningful learning to occur, regular practice and
practical instruction in phonemic awareness are essential (Listyarini et al.,
2022; Zahira & Andreani, 2023).

The General Basic Secondary Education Curriculum is relevant to this study
because it establishes the foundations from a comprehensive perspective to
develop students' reading skills and EFL comprehension. Likewise, it

emphasizes that phonological and cognitive strategies must be used, essential



for word decoding. Also, the curriculum seeks to promote pronunciation and
listening practices, which are necessary components of phonemic awareness
and facilitate better reading comprehension and fluent reading by students.
Consequently, the curriculum highlights phonemic awareness as a crucial

teaching strategy for developing EFL learners' reading skills.

For this reason, this research aims to evaluate how 5th-grade EFL students
develop phonemic awareness to improve their reading skills. Reading is
fundamental to mastering all English language skills and implicitly supports the

development of the other skills.

Relevance of the Problem

Phonemic awareness is fundamental in developing reading skills and
understanding how letters relate to sounds, especially for EFL students. It
enables word decoding, an essential aspect of early reading; it contributes to
spelling, allowing students to identify specific sounds and relate them to the
correct letters; and the more word encoding students practice, the more fluent
reading and reading comprehension they will have (Liang & Fryer, 2024).

Learning phonemic skills allows beginning readers to organize and encode the
alphabet for reading and spelling. Phonemic awareness is the final stage of
phonological awareness because it reflects organizational skills at the most
fundamental level of phonology, making it a crucial predictor of spelling and

reading.

In this context, without consistent practice to reinforce students' learning skills,
it will be more difficult for them to develop their reading abilities. As a result,
they may carry these deficiencies throughout their academic journey, leading
to poor academic performance and deficits in their knowledge of a second
language. If one of the skills is not acquired correctly, it will limit the ability to
master the rest. For this reason, it is crucial to conduct this study so that the

results obtained can propose effective strategies that allow a solution to the



problem where phonemic instruction and the regular reading practice of

students are improved.

Scope and Limitations

This research will be conducted from October 2024 to January 2025, focusing
on 5th-grade EFL students at the Unidad Educativa Bilingiie Torremar and
how they learn phonemic awareness at school to develop their reading skills.
The limitations of this research are time and access to primary information,

which will depend on the availability of the teachers.

Information Gap

How do 5th-grade EFL students learn phonemic awareness for reading skills

development?

Research Questions

e What are the main theories and concepts related to phonemic

awareness and reading skills?

e Whatis the level of phonemic awareness of students in terms of reading
skills?

e How does developing phonemic awareness affect students’ reading

skills?

e What teaching strategies are most effective in promoting phonemic
awareness and thus improving the reading skills of 5th-grade students?

o Main Objective

To assess the development of phonemic awareness for reading skills in 5th-

grade EFL learners.



Specific Objectives

To establish the main theories and concepts related to phonemic

awareness and reading skills.

e To assess students' level of phonemic awareness in reading skills.

e To determine the impact of phonemic awareness development on

students' reading skills.

e To explore teaching strategies that promote phonemic awareness to

improve 5th graders' reading skills.



THEORETICAL FRAMEWORK

Phonemic awareness is crucial for developing reading skills, especially for 5th-
grade children who are beginning to create the foundations for reading. The
most relevant theories related to the subject of study, the Theory of Cognitive
Development, the Sociocultural Theory, and the Theory of Multiple

Intelligences, have been considered to support this research.

Theory of Cognitive Development (Piaget)

Piaget's theory states that children go through different stages in their cognitive
development, each characterized by unique ways of thinking and reasoning.
The stages of cognitive development are sequential and universal, meaning
that each child goes through them in the same order but at a different pace
(Pakpahan & Saragih, 2022).

It is important to note that this theory states that children move from one phase
to another when they reach the appropriate level of maturity and because they
have been exposed to relevant experiences. In addition, the transitions
between phases are not abrupt; instead, a transition occurs slowly as it merges
with the next phase (Sanghvi, 2020). According to Malik & Marwaha (2024),

these phases are:

e Sensorimotor: This phase spans from birth to about 2 years of age and
occurs when children have mastered two phenomena: object
permanence and causality. Children rely on their sensory and motor
skills to manipulate and learn about their surroundings during this stage.
As the frontal lobe matures and memory develops, children gain the
ability to imagine situations without the need for them to experience any
physical effects. This development represents the development of
thought, allowing them to plan and anticipate their actions.

e Preoperational: This phase covers ages 2 to 7 and is where children
begin to use mental representations such as language and symbolic

thinking. During this phase, children participate in pretend and imitation

7



games. This stage is characterized by egocentrism, manifested as the
inability of children to understand that others have emotions, feelings,
and perspectives different from their own. Therefore, children perceive
the world based on a self-centered perspective, considering that
everything that happens to them is related to them. Egocentrism limits
their ability to understand others and understand that they may see the

world differently.

e Concrete operations: This phase extends from 7 to 11 years of age and
is characterized by using logical operations to solve problems, including
inductive reasoning and conservation. Children in this phase develop

the ability to understand and analyze information.

e Formal operations: This phase begins around age 12 and continues into
adulthood, where adolescents can use logical operations with the ability
to make abstractions. Likewise, adolescents can formulate hypotheses

and understand theories and ideas such as love and justice.

Piaget's theory is essential because children between 5 and 7 years old are
between the preoperational and concrete operations phases. These
developing capacities are more complex when carrying out mental operations.
In this case, phonemic awareness is aligned with this theory because it allows
children to develop analytical and synthetic capacities, which are crucial for
breaking down words and understanding the relationship between their

sounds.

Sociocultural Theory (Vygotsky)

Vygotsky's theory postulates that the social environment profoundly influences
the congenital development of people since individuals cannot develop
mentally in isolation. According to Vygotsky, higher cognitive functions
(abstract thinking, language, and problem-solving) are not innate or arise
spontaneously. On the contrary, they are obtained through social interaction.
These functions are acquired through the mediation of others (parents, peers,

or teachers), who act as guides or models in learning (Alkhudiry, 2022).

8



This theory is considered one of the most influential in learning and has
significantly influenced language teaching. According to the article, children
perform better when they receive help from someone with more knowledge
than when they work independently. This is called the Zone of Proximal
Development (ZPD), which occurs in an interactive activity where a novice and
an expert work together to achieve an expected result, and the expert transmits

his or her experience to the novice (Sarmiento et al., 2022).

Vygotsky's theory is fundamental to this study because it emphasizes social
and cultural interaction for cognitive development and the Zone of Proximal
Development that improves performance in various activities. In this context,
phonemic awareness is developed since children in the classroom improve
their skills for identifying and manipulating sounds through collaborative
activities with their peers. In addition, teacher guidance is essential as a
learning mediator to help students in their zone of proximal development, thus
facilitating their progress in understanding the relationship between words and
sounds and their reading skills.

Theory of Multiple Intelligences (Gardner)

Gardner's theory on multiple intelligences states that intelligence should not
be conceived as a single, general ability but rather as a diverse set of skills
independent of each other and manifested in different areas. Based on this
theory, each person has a unigue combination of intelligence, and their
potential in each area differs from one person to another (Julita, 2024). These
intelligences described by Gardner, which were initially seven and later
included another, are (Morgan, 2021):

e Spatial: Ability to perceive the world in 3 dimensions, create mental

images, and visualize objects and spaces.

e Logical-mathematical: Strong skills for the manipulation of numbers,

with above-average abilities due to their knowledge of causal systems.



e Interpersonal: Ability to understand others, whether their moods,

desires, intentions, or feelings.

e Musical: Ability to transform, perceive, and express musical forms.

e Intrapersonal: Ability to recognize internal aspects, that is, identify and

interpret their feelings, emotions, etc.

e Naturalistic: Ability to recognize, use, and classify elements of the

environment, whether artificial or natural.

e Corporal-kinesthetic: Ability to use their body parts to show their

movement skills, solve problems, or create something.

e Linguistic: Strong linguistic abilities to understand others and express

thoughts using their native and even different languages.

Gardner's theory serves as the basis for this research. Although theoretical
knowledge is mainly related to linguistic intelligence, it also involves other
intelligences, such as sound recognition, to identify patterns of phonemes and
words. Phonemic awareness can be connected with different types of
intelligence to encourage children's motivation and recognize the different
ways of learning through phonemic awareness activities that Sean matches

with his intelligence.

10



LITERATURE REVIEW

This research topic is Phonemic Awareness and Reading Skills Development
in 5th Grade EFL Students in Daule, so it is necessary to delve deeper into the
study's variables. The information obtained will serve as a basis for developing
this research. The key topics to be addressed will be the teaching of English,
phonemic awareness, reading skills, models of the reading process, reading

comprehension and fluency, and reading strategies.

Sources for this literature review were selected based on their relevance to the
study’s focus, using keywords related to phonemic awareness and reading
skills. To meet academic requirements, it was also essential to consider that
the sources were in English and between 2020 and 2024. This allowed a

selection of coherent sources that contribute to and support the research.

Teaching English

Globally, the demand for the English language has grown significantly over the
years, as it is the most widely used foreign language globally and the most
commonly used language for international relations and business (Mulatu &
Regassa, 2021). English plays a pivotal role in global communication and is
taught in numerous countries worldwide, as it is fundamental in various fields
such as politics- communication, and culture. Effective English instruction's
four skills must be considered: listening, reading, speaking, and writing
(Astiantih et al., 2022).

In a globalized world, teaching English has become crucial for communication,
job opportunities, and access to knowledge. Teaching English not only focuses
on vocabulary or grammar but also involves developing skills so that people
can correctly use the language. Because of this, it is important that students
develop their skills from a very young age and become competent in mastering
the English language (Andayani, 2022).

11



Phonemic awareness

Reading success is based on the development of phonemic awareness, which
allows the identification and segmentation of phonemes in words. This ability
helps encode and combine sounds to form new words. As phonemic
awareness is strengthened, syllabic awareness improves, contributing to

greater reading fluency (Listyarini et al., 2022).

Phonemic awareness refers to recognizing and manipulating sounds in spoken
language and understanding their relationship to written symbols. In recent
years, it has gained relevance because, together with phonological
awareness, it is considered to lay the foundation for developing and acquiring
reading skills (Milankov et al., 2021). Furthermore, awareness is regarded as
a very important predictor of success in learning to read, significantly improving

the reading skills of students with reading difficulties (Kwame, 2024).

Furthermore, phonemic awareness is the ability to analyze the sounds that
makeup words. It is crucial for acquiring reading skills and is considered one
of the strongest predictors of success in both writing and reading. Phonemic
awareness contributes to understanding phonemes and their corresponding
letters. Training this awareness dramatically improves spelling and reading

performance (Sucena et al., 2021).

Likewise, phonemic awareness is the skill that enables children to consciously
recognize and manipulate phonemes, which are the slightest sounds in spoken
language. Phonemic awareness is a fundamental component of phonological
awareness because it allows for identifying and manipulating phonemes. It
thus plays a critical role in learning to read because it encourages children to
connect their spoken language with written language. To develop practical
reading skills, children must learn to manipulate the 44 phonemes of English
instead of just knowing how each of the 26 letters of the alphabet sounds.
Teaching phonemic awareness includes deleting sounds, sound inversion,
combining phonemes in forming words, sound substitution, and segmenting

words into phonemes (Andorka, 2021).

12



Since most words are formed from phonemes, phoneme blending allows
students to form words and syllables. However, this does not imply that every
word originates from two or more phonemes. Phonemic awareness is part of
phonological awareness, allowing students to understand that similar words
do not mean the same thing. One aspect that contributes to students efficiently
segmenting and manipulating phonemes in words is understanding each word
and its phoneme in isolation. For this reason, identifying phonemes in isolation
Is essential for improving word comprehension. In addition, it is beneficial for

reading acquisition (Listyarini et al., 2022).

Based on these quotes, phonemic awareness is essential to developing
students' reading skills, as it allows them to identify, segment, and manipulate
phonemes in spoken words. Research highlights that adequate phonemic
awareness development becomes a key predictor of reading success in the
early stages of student learning. They need to learn English as a second
language. Thus, a solid foundation is built through practical activities that
enable students to decode words and develop later reading comprehension

skills.

Reading skill

Reading involves constructing meaning for conciseness from textbooks,
including information from the text, the reader's prior knowledge, and the
context of the reading. Reading is not only a pleasurable activity and a source
of information, but it is also a means to expand and consolidate knowledge of
the language, allowing knowledge and understanding of foreign cultures to be
developed. To efficiently teach reading, students must become autonomous
readers. To do this, teachers must shift children’s perceptions of the reading
activity to get their attention and motivate them to read (Al Aziz & Yusanti,
2020).

In the same sense, reading refers to understanding and interpreting written
texts; it is the basis of learning and is one of the most essential skills. Although

achieving perfection in reading is a great challenge and requires specific

13



reading skills, it remains a lifelong ability necessary for academic, personal,
and professional life. Despite its importance, reading is a great challenge for
many students and represents one of the most difficult subjects to learn in
schools (Octova, 2022).

An important aspect is that reading is a fundamental skill in linguistics, and
academic failure or success depends mainly on the ability of students to read
and understand texts according to the subjects they are taught. One of the
main barriers to effective reading acquisition is ineffective teaching practice.
This can be due to various factors, such as the use of methods that are not
appropriate to the needs of students, lack of training in teaching, and lack of
teaching resources. If teachers do not use teaching strategies that promote
reading learning, students may have problems developing key skills such as
phonemic awareness, reading comprehension, and fluency (Mulatu &
Regassa, 2021).

Furthermore, reading is a step-by-step process to promote higher-order skills.
Some elements of reading are comprehension, text analysis, decoding the
message, and integrating ideas in the text. Students perform well with a strong
foundation in prior knowledge and vocabulary. Furthermore, reading
instruction contains five elements: word recognition, phonemic and phonics
awareness, reading comprehension, and language. All of these elements allow
readers to reach an acceptable level. Reading improved with techniques such
as scanning (stopping the reader until finding the information to answer a
specific question) and skimming (catching the main idea concerning the text)
(Chamba & Ramirez, 2021).

Reading also depends on the simultaneous interaction of lower- and higher-
order cognitive skills, which must be performed automatically, efficiently, and
effortlessly. However, linguistic and non-linguistic factors also affect the
reading process. The relationship between reading comprehension,
motivation, and reading quantity varies depending on the students' social and

cultural context (Savasgi & Akyel, 2022).

14



Teaching reading skills involves implementing different strategies to help
students develop their mastery. Essential to this process are strategies such
as prediction, which consists of anticipating the content before proceeding with
the reading. Likewise, the visualization strategy helps readers imagine the
context and thus enrich their vocabulary. Questioning the text while reading is
also essential because it allows for reflection and a deeper understanding of
the text. Making inferences or taking notes facilitates the organization and
interpretation of information. Finally, the strategy of summarizing what has
been read helps to consolidate knowledge and ensure that there is a clear
understanding of what is being read. Teachers need to identify the particular
problems each student may have and use an educational approach that
encourages appropriate strategies, as mentioned earlier (Mainar & Karthiga,
2023).

Children's mastery of reading skills determines their success in the teaching-
learning process. To effectively teach early reading, teachers must understand
its basic concepts: the thought process, the acquisition of skills, the association
of reading with sound, comprehension, visual activity, anticipation of meaning,

and information processing (Hutabarat & Zaidi, 2021).

According to the authors, reading is an essential skill for students in academics
and personal and professional settings, allowing them to consolidate the
acquisition of the English language. In addition to being the basis for learning,
it is one of the most essential skills for mastering the language. To reach an
excellent level, students must develop elements such as reading
comprehension, phonemic awareness, phonemic awareness, vocabulary, and
word recognition. Although it is of great importance for some students, learning
to read efficiently is a challenge. Therefore, institutions and teachers must
promote the learning of reading through pedagogical techniques and motivate
and encourage students to want to learn because reading is a skill that will

serve them for life.
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Models of the reading process

Within the reading process, there are three models: these are (Octova, 2022):

e Bottom-up model: This model decodes the smallest linguistic units, such
as phonemes, graphemes, and words, before meaning is constructed.
Readers must analyze each word in isolation to understand texts.
However, this model makes retaining overall meaning and establishing
relationships between words challenging since comprehension
depends only on decoding individual units.

e Top-down model: Readers generally do not read each word in a text but
instead focus on predicting the following words. This model operates on
the principle that readers first understand the text as a whole and then
use this information to understand the specific parts that make up a text.

e Interactive model: This model suggests that reading comprehension
results from the constant interaction between the bottom-up and top-
down models. In this model, readers not only focus on words and
phonemes but also use their prior knowledge, the context of the text,
and their expectations for interpreting and understanding the reading
material. Therefore, the information is processed reciprocally and
simultaneously. At the same time, readers decipher linguistic units and
recognize words. They also infer, predict, and adjust according to their
expectations about reading the text. This model provides a more
dynamic and valuable understanding because the reading process is
not linear; instead, it adapts continuously between deciphering words
and interpreting the text globally.

As the author states, the reading process has three main models. First, the
bottom-up model focuses on decoding the smallest units of language to build
meaning progressively. Second, there is the top-down model, which prioritizes
understanding the text in a general way before understanding the specific
details. Third is the interactive model, which integrates elements of the

previous models for a comprehensive understanding of the text. These models
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highlight how readers process information from different perspectives to

understand the texts effectively.

Reading comprehension

According to Mendoza et al. (2020), since the 20th century, reading
comprehension has become increasingly necessary for most professions and
education. Reading comprehension has become a critical skill, making it a key
tool in all disciplines due to its contribution to developing professional skills. It
is one of the four skills developed when learning a second language. It requires
at least one hour of reading practice to meet the Common European
Framework of Reference for Languages (CEFR) standards. Comprehension
IS constructing meaning from the text, making its instruction in the classroom
essential for English language acquisition. Therefore, it should be taught both

in and outside the classroom.

According to Capodieci et al. (2020), reading comprehension is the cognitive
ability to interpret, reflect on, and understand the meaning of what is read. It is
essential for children's development and favors their academic performance
and adulthood. This cognitive ability combines linguistic skills such as
grammar and vocabulary with cognitive skills such as working memory,
metacognitive strategies, and comprehension skills such as generating

inferences.

In line with Pifiero & Cafiedo (2024), reading comprehension is considered a
crucial skill in the teaching process because it allows students to identify
words, understand them, and reflect on the text. For readers to have a deep
understanding, they must develop fluent word identification and thus not
concentrate excessively on decoding, but rather on the text's interpretation and
meaning. Reading comprehension is essential for students' academic
success, allowing them to acquire new knowledge, actively participate in

society, and improve their performance
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According to Astiantih et al. (2022), reading comprehension is the ability to
understand the ideas conveyed in texts, allowing readers to grasp the author's
intended meaning successfully. It is a complex process that involves multiple
components, including prior knowledge, reading strategies, interest in the

topic, and the characteristics of the text itself.

Reading comprehension allows students to process and understand texts and
establish connections between their prior knowledge and the content being
taught. This implies an active interaction between the text and the reader since
the reader uses his or her previous learning and experiences to interpret what
he or she reads more meaningfully and profoundly. Some activities that
improve reading comprehension are progressive reading, timed reading, and
repeated reading. These activities not only help improve reading
comprehension but also enhance readers' analytical and critical capacity, an
essential aspect for effectively interpreting texts in different contexts (Chamba
& Ramirez, 2021).

Reading comprehension depends on reading all or most of the words in a text.
While word reading is necessary, it is insufficient for complete understanding.
Developing basic word reading skills such as phonological awareness,
phonemic awareness, print awareness, and word recognition is essential for
enhancing reading comprehension. Additionally, knowledge and skills related
to reading and word comprehension are crucial in improving overall reading

competence (Duke et al., 2021).

The authors highlighted the importance of reading comprehension in teaching
due to its necessity in both the educational and professional fields. Reading
comprehension integrates cognitive and linguistic skills essential for acquiring
English as a second language. Reading comprehension is a complex process,
so it is vital to teach children a key function, such as phonemic awareness,

which contributes to developing this skill and facilitates the process.
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Reading fluency

Over the past twenty years, reading fluency has been recognized as a critical
factor in reading success. Reading fluency, spelling, sight word reading, and
pseudoword reading are significant predictors of reading performance, with
reading fluency being the strongest predictor. Reading fluency is a key skill for
students to learn to read. Fluency is primarily developed through oral reading.

Therefore, readers need to practice (Rupley et al., 2020).

Reading fluency is the ability to read with prosody - automaticity and accuracy,
contributing significantly to word decoding and reading comprehension.
Reading with prosody, which involves reading with the correct intonation and
rhythm, helps improve expressiveness in reading and facilitates understanding
texts, as it allows better capture of the message's structure, nuances, and
implicit emotions. Meanwhile, automaticity, which is the ability to recognize
words without effort quickly, allows readers to devote their cognitive attention
to more complex aspects, such as identifying relationships between concepts,
integrating ideas, and inferring implicit meanings. Finally, reading accurately,
correctly pronouncing, and reading words provide a solid foundation for a more
profound understanding. These aspects of reading fluency play a fundamental

role in readers' ability to understand texts (Duke et al., 2021) effectively.

Moreover, reading fluency is considered to be the ability to read unconsciously
and automatically, and it involves a balance between speed, accuracy, and
prosody. For students who are just beginning to read, developing reading
fluency is an essential step towards reading comprehension because it
facilitates the processing and understanding of texts. Reading fluency helps
students become more confident and comfortable when reading, enhancing
their ability to analyze and comprehend texts more efficiently. Without
appropriate reading fluency, students spend much of their energy decoding
words, limiting their ability to fully understand the meaning of texts (Jungjohann
et al., 2023).
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Reading comprehension and reading fluency are closely related. When
students understand texts, they can read naturally and expressively,
understanding the meaning of what they read. Reading comprehension allows
students to read more effectively without constantly pausing to decipher
sentences or words, enhancing fluency. Reading fluency is about reading
speed, understanding, and connecting the content of texts meaningfully
(Goméz & Rivadeneira, 2022).

Students develop reading fluency through repeated practice with short texts
appropriate to their level of comprehension. These texts should be relevant -
repetitive, and guided by their interests so that they become familiar with the
vocabulary and structure. A fundamental element in assessing reading fluency
is the ability to read with expression since this reflects the understanding of the
content, intonation, and rhythm. In contrast, students who do not understand
texts or read monotonously do not reflect reading fluency. Lack of reading
comprehension prevents students from adequately interpreting the message
of the texts, and, as a result, they are unable to read with the expression

characteristic of fluent readers (Goméz & Rivadeneira, 2022).

According to the authors, reading fluency is crucial for developing reading skills
and is the strongest predictor of reading performance. Reading fluency aids in
word decoding and reading comprehension, both of which are essential for
student learning. Reading comprehension is vital for achieving reading fluency;
without proper understanding, reading fluency is hindered, impacting English
language learning and the development of reading skills. Therefore, it is
imperative to enhance reading comprehension and fluency, as they are
interrelated, ensuring that students have meaningful learning experiences in

acquiring English as a second language.

Reading strategies

In the academic field, reading strategies are essential to help students in their
different reading activities. These represent how readers understand texts and

their actions when they do not understand them. To improve reading skills,
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students must constantly practice and use specific strategies that allow them
to obtain the expected results. The skills that students demonstrate will depend
on how they use the strategy to understand what the authors seek to convey
through the texts. Reading strategies are used before, during, and after
reading (Istigomah et al., 2023). A significant challenge in text comprehension
is using inappropriate strategies, making the application of effective reading
strategies essential. Reading strategies are crucial in the learning process.
These are classified into six groups (Andi, 2023):

e Cognitive strategies: Allow students to practice their structural and
phonological skills in natural environments, allowing them to manipulate
linguistic material through processes such as synthesis, reasoning,

schematization, reorganization, and note-taking.

e Metacognitive strategies: These strategies refer to the reflective and
conscious management within the learning process, enabling students
to recognize their strengths, needs, and preferences, which are often
influenced by their learning styles. Using these strategies, students take
an active role in their learning, allowing them to make the appropriate
decisions about how to carry out reading activities. These strategies
facilitate the regularization of their learning process and a greater
awareness of their cognitive processes. This contributes to students

having a better understanding of the texts they read.

e Memory-related strategies: Involve storing relevant information in
memory so that when students need specific information, they can
access it through this strategy. These strategies are commonly used to
memorize vocabulary and the general learning structure, but only in the

early stages.

e Compensatory strategies: These strategies enable students to
compensate for the limited knowledge they may have to understand

unfamiliar words and contribute to vocabulary expansion.
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e Affective strategies: These help students to effectively manage their
emotions, motivations, values, and behaviors promoting a supportive

mindset for understanding texts.

e Social strategies: These strategies encourage students to collaborate
in groups and engage with the target language and culture. These are
important because they allow students to get involved in the learning

process.

A key factor for students to improve their reading skills is the strategies that
students use in different reading activities. These strategies can be cognitive -
metacognitive - memorization - compensatory - affective, and social. They help
students understand, interpret, and retain information from texts. In addition,
they are used in a combined manner, depending on the needs of each reader,
the objectives, the text to be read, and the performance of each reader. For
this reason, students must constantly practice reading using reading
strategies, thus improving their reading skills and understanding of the texts
they read.
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METHODOLOGY

This research aims to describe the development of phonemic awareness for
reading in 5th-grade students at the Unidad Educativa Bilinglie Torremar.
Therefore, the primary methodology employed in this study is descriptive and
aimed at evaluating the impact of phonemic awareness strategies on students'
reading skills. Consequently, it is necessary to describe the effect of the
phonemic awareness strategy on the development of reading skills and how
this strategy contributes to students' meaningful learning. The purpose of this
research is to propose strategies that enhance phonemic awareness to

improve students' reading skills.

Liamputtong (2023) states that this methodology allows for describing the
characteristics of a population, phenomenon, or situation, but the variables are
not manipulated, nor are causal relationships established. Its purpose is to
present the problem, fact, or context being studied. In Thomas's (2021)
perspective, descriptive methodology is characterized by accurately
documenting existing situations, allowing decisions to be made based on the
evidence obtained through research. This aspect is crucial for the current
study, as it facilitates the development of specific strategies to improve

phonemic awareness, thereby promoting students' reading skills.

This research uses a mixed method, combining qualitative and quantitative
data and using quantitative and qualitative instruments to collect information.
This method will determine students' level of phonemic awareness in reading
skills. Additionally, it will capture teachers' perceptions regarding students'
current performance, the influence of phonemic awareness on reading skills,
and the potential for improving reading through enhanced phonemic

awareness.

The research approach will be mixed. As Creswell and Creswell (2022) state,
a mixed approach is a methodological design that combines quantitative and
qualitative methods, taking advantage of each's advantages and benefits and
thus offering a much more detailed understanding of the phenomenon under
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study. Consequently, quantitative and qualitative data will be collected and
analyzed, with the findings from each approach integrated to offer a more

complete and complementary view of the results.

Participants

This study involves 10 Ecuadorian male students from Level A at the Unidad
Educativa Bilingtie Torremar in Daule. All participants come from middle to
high socioeconomic backgrounds, speak Spanish as their native language,
and have an English proficiency level of A2.

Data collection

It is essential to clarify that the literature review addresses the first research
question, 'What are the main theories and concepts related to phonemic
awareness and reading skills?' Therefore, data collection will focus on the
other research questions, avoiding redundancies and ensuring that relevant

data for the study are collected.

Several tools were used to address the research questions.

To answer the second question, “What is the level of phonemic awareness of
students in reading skills?” a test was administered to assess students’
phonemic awareness about their reading abilities. The test consisted of six
questions aligned with the educational unit's evaluation criteria and based on
the Cambridge Primary Path 2 textbook. Student performance was measured
using a three-level scale: Level 1 (low “0-4 points”), Level 2 (medium “5-7

points”), and Level 3 (high “8-10 points”), with a total score of 10.

To answer the third and fourth questions, “What is the current performance of
students, how does phonemic awareness influence reading skills, and how can
reading be improved through phonemic awareness?” a structured interview
with 13 open-ended questions was conducted with the students' English

teacher. The teacher's insights, perceptions, and ideas help identify the most
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effective strategies to enhance phonemic awareness and improve the reading

skills of fifth-grade students.

Data Collection Procedures

The researcher submitted a formal letter requesting authorization to conduct
the research with the participants. After receiving approval, a date was
scheduled to administer student assessments and coordinate the teacher
interview. The research was conducted in person at the educational institution,

specifically in the classroom.

Ethical consideration

To collect the data, the rights of the participants were protected through

specific ethical considerations that are detailed below:

e Consent was sought from the educational unit for the test to be carried
out. In addition, children were informed about the test in clear, age-
appropriate language, ensuring that they understood the process and

their rights, including that the test would not affect their grades.

e Additionally, the students were informed that their participation was
voluntary and without any repercussions in the case of not wanting to
be part of the test so that they could freely decide whether or not they

wanted to participate.

e In addition, the confidentiality of the information was guaranteed, as no
identifying information was included in the data set. All data would be

stored securely and used only for research purposes.

e The participants were also informed that they could abandon the test at

any time without repercussions.
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DATA ANALYSIS

This study employed a diagnostic test for students and an in-depth interview
with the teacher. The test provided quantitative data about the students' level
of phonemic awareness in accordance with their reading skills. Meanwhile, the
teacher interview yielded qualitative insights about the impact of the
development of phonemic awareness on reading skills, as well as teaching
strategies to promote phonemic awareness and improve students' reading
skills. Data analysis is essential to answer the research questions posed in this
work, allowing the identification of patterns, relationships and trends in the

data.
Quantitative Data Analysis
. Test Results Summary

Table 1 presents the overall result of the test applied to the students, indicating
an average score of 7.33, corresponding to a moderate level of phonemic
awareness. Figure 1 shows the percentage by level of phonemic awareness,
showing that 70% of students fall within the average range and students with
a high level represent 30%.

Table 1

Overall results of the phonemic awareness test

Student Score (Out of 10) Performance Level
1 6,25 Medium
2 7.5 Medium
3 5,75 Medium
4 10 High
5 6 Medium
6 7,5 Medium
7 5,5 Medium
8 9,25 High
9 7 Medium
10 8,5 High

Total 73,25
Average 7,33
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Figure 1

Percentage of students in each level

= Medium
= High

. Interpretation of Results

The phonemic awareness test results showed that the lowest score was 5.5,
and the highest was 10. Notably, none of the students demonstrated a low
level of phonemic awareness, indicating that all participants possessed at least
moderate proficiency. Most students fell within the medium range, suggesting
that their phonemic awareness is not yet fully developed. Although they can
perform essential identification and segmentation tasks, they experience

difficulties with reading fluency and comprehension.

We anticipated a more significant number of students with a high level of
phonemic awareness. However, the results indicate that many students must
develop their phonemic awareness to reach a higher level. Given that no
student scored below the medium level, the educational institution and the
teacher have provided a solid foundation in phonemic awareness.

Nonetheless, teaching strategies should be reinforced.

27



Qualitative Data Analysis
. Teacher Interview Summary

Phonemic awareness and its impact on reading fluency: The teacher
emphasized that students who have developed phonemic awareness
adequately show significant improvements in accuracy and reading speed.
This development enhances their ability to read aloud and strengthens their
comprehension of texts, enabling them to read with greater fluency and
understanding.

Vocabulary difficulties and their impact on reading comprehension: The
teacher highlighted that students face challenges in understanding texts due
to a limited vocabulary. This constraint hinders their reading ability and affects
their comprehension of the provided materials. As a result, students struggle
to retain and apply the information they have read, further impacting their

learning.

Impact of the family environment on learning English: The teacher noted that
students lack exposure to English in their family environment. The absence of
English practice at home makes it challenging for them to thoroughly

understand lessons conducted in English.

Strategies to improve phonemic awareness and reading skills: The teacher
recommended several strategies to enhance phonemic awareness and
reading skills, including phonological activities, reading aloud in pairs, using
audio materials such as recorded texts and songs, and practicing word
repetition. These activities will assist students in better associating sounds with
words, improving pronunciation and reading comprehension. Additionally, the
teacher suggested incorporating vocabulary tailored to the students' level,
allowing them to use it in sentences or phrases. This approach will help
students connect new vocabulary with prior knowledge, strengthening their

reading skills.
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. Interpretation of Results

The teacher's responses offer valuable insights into the limitations and factors
affecting students' reading skills. According to the teacher, phonemic
awareness is crucial in enhancing reading accuracy and fluency. Furthermore,
a limited vocabulary negatively impacts both text comprehension and word
decoding. The teacher also emphasized that the family environment
significantly influences students' English learning, as a lack of exposure to the

language at home hinders their progress in the classroom.

The overall average score from the test reinforces the teacher’s observation
that many students have not fully developed phonemic awareness. Most
students achieved an average level, indicating that areas still need attention
and improvement of attention and improvement, particularly in reading fluency
and comprehension. These aspects are closely linked to phonemic awareness

and vocabulary enhancement development.

Similarly, the results align with the teacher's perspective on the impact of the
family environment on learning. Students who achieved a high level of
phonemic awareness likely had greater exposure to the language outside of

class. In contrast, students with an average level may have faced limitations.

Finally, the findings demonstrate the importance of phonemic awareness in
improving students' reading skills in the educational unit. Still, there are factors
such as limited vocabulary and lack of exposure to English at home that
negatively impact learning. This may be a reflection of the level obtained by
the students, where the majority of students demonstrated an average level.
The results also provide relevant information on the areas that require attention
to improve reading skills, which require attention so that students can improve

their academic performance.
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CONCLUSION

Theories on phonemic awareness highlight its importance in reading
development, as it facilitates the decoding and comprehension of texts.
Evidence supports that its explicit teaching, combined with structured
strategies, improves fluency and learning of the writing system. These findings
reinforce the need to apply pedagogical approaches based on these principles

to optimize students' reading development.

The test results indicate that students have a moderate level of phonemic
awareness in their reading skills. Although most show basic competence in
tasks such as phonemic identification and segmentation, they still have
reading fluency and comprehension difficulties. All students demonstrated at
least moderate competence, suggesting that the educational foundation
provided has been adequate. However, many still require further development
in phonemic awareness to improve their reading skills significantly. Teaching
strategies need to be reinforced to advance towards higher levels of phonemic

awareness.

The development of phonemic awareness directly impacts students’ reading
skills, especially reading accuracy, speed, and comprehension. Students who
have adequately developed their phonemic awareness show improvements in
reading fluency and in their ability to comprehend texts. However, difficulties
with limited vocabulary and lack of exposure to English in the home
environment negatively affect reading comprehension and word decoding.
These factors, combined with the moderate level of phonemic awareness
observed in most students, suggest that although phonemic awareness is
crucial for reading progress, there are still barriers that need to be addressed,
such as vocabulary and context outside the classroom. This highlights the
need for strategies that improve phonemic awareness and strengthen

vocabulary and language exposure outside the school environment.

The most effective strategies to promote phonemic awareness and improve
students' reading skills are phonological activities, reading aloud and with a

partner, use of audio materials (recorded texts and songs), and word
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repetition. These activities help students associate sounds with words,
improving their pronunciation and reading fluency. In addition, incorporating
vocabulary appropriate to students' proficiency level strengthens reading
comprehension and facilitates the connection of new words with prior
knowledge. These strategies are essential for developing phonemic
awareness and, therefore, improving reading skills in fifth-grade students,
underscoring the importance of personalizing activities to students' needs and

levels.
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RECOMMENDATIONS

Teachers must implement interactive tasks at home, such as phonics games
or rhyming exercises, to reinforce phonemic awareness. Additionally,
encouraging educational apps in English, like Phonics Genius or Endless
Alphabet, would be beneficial, as they allow students to practice sounds and
words in a fun and accessible manner. Teachers must organize reading-aloud
sessions with family members, selecting books appropriate to the student's
level to work on pronunciation and intonation practically. Furthermore,
promoting watching English series or films with subtitles is recommended,
asking students to identify specific words or sounds will allow them to improve

their listening comprehension and vocabulary.

To facilitate comprehension and retention, it is essential to integrate everyday
vocabulary teaching activities, such as creating lists of new words that students
will encounter in their reading and associating them with images or actions. In
addition, it is helpful to design role-play activities where students use the new
vocabulary in everyday situations, such as shopping in a store or making a
reservation at a restaurant, which will allow them to apply what they have
learned in practical contexts. It is also suggested that exercises be carried out
in which students use new words in their sentences and repeat them in
different contexts, thus promoting their retention and mastery of the

vocabulary.

Teachers must be trained in strategies to strengthen phonemic awareness,
such as segmenting and blending sounds, and apply them in reading activities
that encourage ongoing practice. In addition, it is crucial to promote the use of
visual and auditory teaching materials, such as phoneme cards and audio
recordings, to complement traditional lessons and make learning more
dynamic. This will allow students to strengthen their ability to recognize and

manipulate sounds effectively.

For future research, a longitudinal design is recommended to assess the
impact of phonemic awareness on reading skills over an extended period, such

as a semester or a school year, to observe significant improvements in reading
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and learning retention. In addition, it would be beneficial to include the
evaluation of the effect of teaching interventions, especially in terms of the
frequency and quality of feedback on pronunciation and vocabulary use, which
would contribute to understanding how these factors influence the
development of reading skills. This approach would provide valuable
information to adjust and refine the pedagogical strategies implemented in the

classroom.

33



REFERENCES

Al Aziz, E., & Yusanti, G. (2020). Increasing students’ reading comprehension
skill. Journal of English Teaching and Research, 5(2), 179-186.
https://doi.org/10.29407/jetar.v5i2.14500

Alkhudiry, R. (2022). The contribution of Vygotsky’s sociocultural theory in
mediating L2 knowledge co-construction. Theory and Practice in
Language Studies, 12(10), 2117-2123.
https://doi.org/10.17507/tpls.1210.19

Andayani, E. (2022). The importance of learning and knowing English in
higher. Research and Development Journal of Education, 8(1), 372-
379.
https://journal.lppmunindra.ac.id/index.php/RDJE/article/view/13315

Andi, M. (2023). Reading strategies in enhancing students’ reading
comprehension: Are they still relevant? Indonesian Journal of English
Teaching, 12(1), 57-72. https://doi.org/10.15642/ijet2.2023.12.1.57-72

Andorka, M. (2021). Developing phonemic awareness and phonics skills to
read and write. Learning to Teach Language Arts, Mathematics,
Science, and Social Studies Through Research and Practice, 10(1), 41-
48.
https://openjournals.utoledo.edu/index.php/learningtoteach/article/view
1470/311

Astiantih, S., Idrus, L., Yetty, Y., & Pratiwi, W. (2022). Improving reading
comprehension by using experience text relationship (ETR). ELS
Journal on Interdisciplinary Studies in Humanities, 5(2), 271-176.
https://doi.org/10.34050/elsjish.v5i2.21150

Brady, S. (2020). A 2020 perspective on research findings on alphabetics
(phoneme awareness and phonics): Implications for instruction. The
Reading League Journal, 20-28. https://fl.dyslexiaida.org/wp-
content/uploads/sites/33/2024/05/A-2020-Perspective-on-Research-

34



Findings-on-Alphabetics-Phoneme-Awareness-and-Phonics-

Implications-for-Instruction.pdf

Capodieci, A., Cornoldi, C., Doerr, E., Bertolo, L., & Carretti, B. (2020). The
use of new technologies for improving reading comprehension.
Frontiers in Psychology, 11(751), 1-9.
https://doi.org/10.3389/fpsyg.2020.00751

Chamba, M., & Ramirez, M. (2021). Word recognition and reading skills to
improve reading comprehension. Journal of Foreign Language
Teaching and Learning, 6(1), 20-36.
https://doi.org/10.18196/ftl.v6i1.10174

Creswell, J., & Creswell, J. (2022). Research design. Qualitative, quantitative,
and mixed methods approaches. SAGE Publications.

Duke, N., Ward, A., & Pearson, P. (2021). The science of reading
comprehension instruction. The Reading Teacher, 74(6), 663-672.
https://doi.org/10.1002/trtr.1993

Goméz, A., & Rivadeneira, M. (2022). Application of reading comprehension
strategies to improve reading fluency. Polo del Conocimiento, 7(12),
274-303.
https://polodelconocimiento.com/ojs/index.php/es/article/view/4994/12
100

Hutabarat, S., & Zaidi, M. (2021). Improving reading skill through game
technique for the first grade elementary school students. Journal of
English Language Teaching and Literature, 2(2), 130-139.
https://media.neliti.com/media/publications/352864-improving-reading-
skill-through-game-tec-438f1d46.pdf

Istigomah, S., Indah, R., & Nuvianto, E. (2023). Difficulties and strategies of
learning English reading skills in large classes: A systematic literature
review. Journal of English Language Teaching and Learning, 4(2), 70-
83. https://ejournal.uin-
malang.ac.id/index.phpl/jetle/article/view/20362/pdf

35



Julita, J. (2024). Gardner's theory of multiple intelligences: The basis for
creating a new learning approach appropriate for teaching home
economics at hondagua national high school. A Multidisciplinary
Journal Pshychology and Education, 19(2), 120-131.
https://doi.org/10.5281/zenodo.10997015

Jungjohann, J., DeVries, J., & Gebhardt, M. (2023). Measuring oral reading
fluency (ORF) computer-based and paper-based: Examining the mode
effect in reading accuracy and reading fluency. Education Sciences,
13(6), 1-12. https://doi.org/10.3390/educsci1l3060624

Kilag, O., Uy, F., Macapobre, K., Canonigo, K., Pansacala, M., & Calunsag, J.
(2024). Exploring the impact of language exposure on students' English
comprehension. International Multidisciplinary Journal of Research for
Innovation, Sustainability, and Excellence (IMJRISE), 1(7), 85-91.

https://risejournals.org/index.php/imjrise/article/view/568

Kim, T. (2023). Reviewing the significance of practice in learning English as a
second language. Journal of Knowledge Learning and Science
Technology, 2(2), 62-67. https://doi.org/10.60087/jklst.vol2.n2.p.67

Kwame, F. (2024). The impact of phonemic awareness and phonics
instructions on the reading skills of learners with reading difficulties.
International Journal of Research and Scientific Innovation, 11(1), 88-
107. https://doi.org/10.51244/1JRS1.2024.1101008

Liamputtong, P. (2023). How to conduct qualitative research in social science.

Edward Elgar Publishing.

Liang, L., & Fryer, L. (2024). Phonological instruction in East Asian EFL
learning: A scoping review. System, 123, 1-21.
https://doi.org/10.1016/j.system.2024.103336

Listyarini, A., Lintangsari, A., & Emaliana, I. (2022). The influence of English
phonemic awareness to reading comprehension: A study on Indonesian
EFL learners. JEES (Journal of English Educators Society), 7(1), 35-
42. https://doi.org/10.21070/jees.v7i1.1287

36



Listyarini, A., Lintangsari, A., & Emaliana, I. (2022). The influence of English
phonemic awareness to reading comprehension: A study on Indonesian
EFL learners. Journal of English Educators Society, 7(1), 35-42.
https://doi.org/10.21070/jees.v7i1.1287

Mainar, V., & Karthiga, S. (2023). Enhancing oral reading skills to improve
reading comprehension. Tuijin Jishu/Journal of Propulsion Technology,
44(3), 4676-4679. https://doi.org/10.52783/tjjpt.v44.i3.2632

Malik, F., & Marwaha, R. (2024). Cognitive development. StatPearls
Publishing.

Mendoza, K., Chavez, M., & Chancay, C. (2020). Methodological proposal for
enhancing reading comprehension for English language learners.
Mikarimin. Revista Cientifica Multidisciplinaria, 6(1), 83-92.
https://revista.uniandes.edu.ec/ojs/index.php/mikarimin/article/view/18
55/1145

Milankov, V., Golubovi¢, S., Krstié, T., & Golubovié, S. (2021). Phonological
awareness as the foundation of reading acquisition in students reading
in transparent orthography. Environmental Research and Public Health,
19(18), 1-14. https://doi.org/10.3390/ijerph18105440

Morgan, H. (2021). Celebrating giants and trailblazers: A-Z of who’s who in

creativity research and related fields . KIE Publications.

Mulatu, E., & Regassa, T. (2021). Teaching reading skills in EFL classes:
Practice and procedures teachers use to help learners with low reading
skills. Cogent Education, 9(1), 1-18.
https://doi.org/10.1080/2331186X.2022.2093493

Nichols, S., Schutz, P., & Bahena, S. (2023). How to read, evaluate, and use
research. SAGE Publications.

Nkurunziza, S. (2024). The role of phonological awareness in early reading
development. European Journal of Linguistics, 3(3), 15-26.
https://doi.org/10.47941/ejl.2051

37



Octova, I. (2022). Mastering reading skill faster. Jurnal Ganec Swara, 16(2),
1674-1680.
https://journal.unmasmataram.ac.id/index.php/GARA/article/view/333

Pakpahan, F., & Saragih, M. (2022). Theory of cognitive development by Jean
Piaget.  Journal of  Applied Linguistics, 2(1), 55-60.
https://doi.org/10.52622/joal.v2i2.79

Pifero, N., & Cafiedo, L. (2024). Learners’ reading comprehension skills.
International Multidisciplinary Journal of Research for Innovation,
Sustainability, and Excellence, 1(6), 974-988.
https://doi.org/10.5281/zen0do.12507621

Rupley, W., Nichols, W., Rasinski, T., & Paige, D. (2020). Fluency: Deep roots
in reading instruction. Education Sciences, 10(6), 1-11.
https://doi.org/10.3390/educscil0060155

Sanghvi, P. (2020). Piaget’s theory of cognitive development: a review. Indian
Journal of Mental Health, 7(2), 90-96.
https://indianmentalhealth.com/pdf/2020/vol7-issue2/5-Review-
Article_Piagets-theory.pdf

Sarmiento, N., L4zaro, J., Silvera, E., Quispe, S., Huaman, Y., Apaza, O., &
Sorkheh, A. (2022). A look at Vygotsky’s sociocultural theory (SCT):
The effectiveness of scaffolding method on EFL learners’ speaking
achievement. Education Research International, 2022(1), 1-12.
https://doi.org/10.1155/2022/3514892

Savasgl, M., & Akyel, A. (2022). Investigating the comparative effects of
sustained silent reading, assisted repeated reading, and traditional
reading. TEFLIN Journal, 33(1), 173-200.
https://doi.org/10.15639/teflinjournal.v33i1/173-200

Sucena, A., Silva, A., & Marques, C. (2021). Promoting foundation reading
skills with at-risk students. Frontiers Psychology, 12, 1-9.
https://doi.org/10.3389/fpsyg.2021.671733

38



Thomas, C. (2021). Research methodology and scientific writing (2nd ed.).
Springer.

Tomala, G. (2021). Universidad Estatal Peninsula de Santa Elena.
https://repositorio.upse.edu.ec/bitstream/46000/6347/1/UPSE-TPI-
2021-0016.pdf

Valdivieso, G., & Argudo, J. (2022). Improving EFL students’ speaking skill
through academic oral expression tasks at the high school level.
Episteme Koinonia, 5(9), 56-77. https://doi.org/10.35381/e.k.v5i9.1663

Zahira, M., & Andreani, S. (2023). The phonemic awareness and reading
comprehension of the second graders. Jurnal Bahasa Lingua Scientia,
15(2), 389-412. https://doi.org/10.21274/1s.2023.15.2.389-412

Zulfiquar, A., Palpanadan, S., Asad, M., Churi, P., & Namaziandost, E. (2022).
Reading approaches practiced in EFL classrooms: A narrative review
and research agenda. Asian-Pacific Journal of Second and Foreign

Language Education, 7(28), 1-25. https://doi.org/10.1186/s40862-022-
00155-4

39



APPENDICES

Vocabulary and reading Demo class fesibidos « a @

o Julio Morales es8torremaredu.e

BY Traduc

ir al espaiiol X

Dear fernando.

Thanks for the patience. Here you are the vocabulary and story to create the lesson plan and worksheet for the demo dlass. If you have a question please let me know in advance.. Class could be on W

then | coordin:

1 archivo adjunto+ Analizado por Gmail ©

0 vocabu

readin

fednesday or Thursday. You choose the day and
ate the schedule

Julio Morales
Brofesor de Inglés

Bilingiie Torremar
PEX (04) 4001020 EXT 313

ary and

g.docx

L ]a)/]

4
Appendix A Demo class confirmation email
Lesson Plan.
Front Sheet
Name: Fernando Espinel TP number: 01 Lesson length: 40m | Level: 3 Grade Date: August, Thursday 15™,
2024
Main aim/s: Subsidiary Aim/s: Materials:
Whitcboard.
By the end of the lesson, students will understand and | By the end of this lesson learners will be able to use Smartboard.
comprehend the correct usage of vocabulary words. functional language for talking about adjectives. Anthologies book.
Worksheet.
Pencil
Eraser
Procedure Sheet
Timing and | Stage Name & Aims Procedure
Interaction
B Lead o Greet the students and mitiate a brief class discussion.
;$ o Show the main picture and ask students to discuss, what they think about the photo
ST To  engage the o Elicita few responses and ask them what the arguments were about.
studentsin the context
of the lesson.
10" Voc. Introduction
T-8 To introduce the TL in o Show the pictures of the vocabulary words and elicit some response of the correct name word of the picture.
ST the  context  of o Afier cliciting the words, drill the pronunciation 3 times in group and 3 times in pair (without sowing the
T-5 vocabulary words that word)
ST are implicit int the o After pronouncing, show the ss the word and the picture and pronounce it once with the whole group.
reading o - Repeat the process with cach word.
3 o Show the picture and the title of the reading
T-5 Pre-Reading o Elicit some answer and discuss what the reading is going to be about.
ST o
T-8 Introduction of the
reading
107 Reading o Instruct task — Now, You have to open your anthologies book on page xx. and you are going to read The
T-8 To practice accurate Bremen town singer in silence and individalluy. To finis your reading you will have 10 minutes.
ST use of the ©1CQs: Are you gaing to work alone or in groups? (Individually) — How much time will you work? (10 mins)
T-5 o Are you going to read or speak( read)
L © Monitor, support as necessary and make notes for feedback
o End the activity.
8m Post reading- Freer o Get Ss attention,
T-5 practice. o Show Ss PowerPoint presentation with the individual class activity.
5-T- To indicate the end of o Instruct task- Explain to students that they arc going to sclect the correct answer in cach question and
T-5 the task, and workon a respond to a question in a full form. You have to work individually and you will have  minutes to finish
class activity. your task
o ICCQs
o Are you going to work alone or in groups? (Individual) — How much time will you work? (8 mins)
o Hand in the document to the Ss.
& Maonitor, support as necessary and make notes for feedback
4 Feedback, o Get Ss attention
T-S To  provide the o Use the previous activities development and elicit correction — display the correct answer and clarification
ST correct answers and on the whitcboard if necessary.
T8 clarify some doubts.
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Unidad Educativa Bilinglie E‘\J

T - Basic Education - Media EFQM
ORREMAR Second Term
CRADE
STUDENT:
TEACHER: Fernando Espingl SUBJECT: English
DATE: TIME: 8 min.
TASE: Clas: Activity SEILLS: Feading & Writing
. i ) Grade | Cla | LR

GENERAL INSTRUCTIONS: Fead the instructions balow carefully befare starting to work auzbs

#  Bead and andersiond the quesison,

- Circke the ocomect answer

- Llse the pages ol the hook 5

1.- Cirele the correct anzwer., {2pts. eack)

Which animalsz were mentioned in the story?
a) Donkey, dog, cat, mice and 2 han
b} Donkey, dog, cat, mice and a rooster.
c) Donkey, cats, 2 rat and a roostar.

Why does the master of the donkey do not want him anymore?
d) Because the donkey is old and wezk.
g) Because the master wat to be a singer, not a farm zuy.
f) Because the donkey usnally escapes from the farm.

What were the three men counting?
E} The three men were counting the animals around the house.

Lk} The three men wers counting the gold coins.
ij The three men wera connting the windows of the houze.

Where do The Bremen Town Singers are living now?
j)  Imthe fanm of Donkoay’s master.
k) Inthe house with the three men.
I} Inthe mice and warm house.

1. Answer the guestion (2ptz)

Why do you think the three men got scared when they heard the animals?

Created by Fermande Espimel Fevized by Julio Morales
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FAH-PINE-15-2024
Guayaquil, 20 de noviembre del 2024

UNIVERSIDAD CATOLICA
JE SANTIAGO DE GUAYAQUIL Mgs. Juan Carlos Herrera
Rector
‘ Unidad Educativa Bilingise Torremar
‘ En su despacho.

Reciba un cordial saludo. Por el presente solicito a usted muy
comedidamente, salvo su mejor criterio, se permita al seflor Fernando
Nahin Espinel Alvarado con CI# (0932305212, estudiante del 8vo ciclo
de la carrera de Pedagogia de los Idiomas Nacionales y Extranjeros
inglés, de la Facultad de Artes y Humanidades de la Universidad
Catélica de Santiago de Guayaquil, realizar observaciones dulicas que le
permita recolectar informacién para elaborar su Trabajo de Integracion
Curricular (Proyecto de titulacion) denominado Phonemic Awareness
and Reading Skills Development.

; El sefior Espinel estaria realizando dicha actividad en la clase de inglés
‘ que reciben los estudiantes, durante los meses de noviembre y
diciembre 2024 y enero 2025,

De antemano agradezco la atencion brindada.

Atentamente.

onzalez Ubilla, M Ed

Carrera de Pedagogia de los Idiomas
Nacionales y Extranjeros . inglés
stanley.gonzalez@cu.ucsg.edu.ec

sentante de la institucion,
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Unidad Educativa Bilingiie

o)

Basic Education - Media -
TorrREMAR : s
First Term Star - 2016
I Listen carefully to each word and identify the sounds of the initial and final letters of

each Word (1,5 points).

1. Sharp Beginning Ending
2. Bicycle Beginning Ending
3. Tomato Beginning Ending
4. Airplane Beginning Ending
5. Church Beginning Ending
6. Graden Beginning Ending
II. Read each sentence carefully and underline those words that contain the following
sounds: /t/, /s/, and /r/ (1 points).
1. The snake sheds its skin to grow and renew itself.
2 Timothy received a letter from his grandmother at Christmas.
3. Roberto went on a trip with his parents to New York in the fall.
4 The cheetah is the fastest animal in the world.
III.  Read the following story and answer the questions (1,5 points).

Suddenly, the boy heard a neighbor scream.
She was an old woman. He ran to her house.
"Are you okay?" he asked.
"I can't light this fire!"™ he cried.
"The wood is wet and I need to cook!"
"Take my stick. It's dry."
The old woman took the stick.
He quickly lit the fire with the stick and
cooked a delicious meal.
"You are a very kind boy. Take this food."

1. Who did the child hear screaming?

On the way home, the boy heard the cry of a

baby.
The  baby's mother looked  worried.
The boy asked, "Is the baby okay?"

"[ don't have any food for him," he said.
"Here, take my food."
"Thank you! You are very kind," said the mother.
She gave the food to her baby and he stopped
crying.

"I don't have much to give you, boy. But please
take this pot."

2. What did the old woman scream?

3. What did the child give to the old woman?

Appendix E Phonemic awareness test (part 1)
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4, What did the boy hear on his way home?

5. What did the child give to the baby's mother?

6. What did the baby's mother give to the child?

IV.  Replace one sound in each word and create a new Word (1,5 points).

1. Start with /m/:
Power with /t/:
Green with /s/:
Tree with //:
Night with /r/:
Test with /b/:

A

=

Read the following words carefully and count the number of syllables in each Word

(1,5 points).

1. Elephant:
Together:
Wonderfull:
Beginning:

Amazing:

A i

Dinosaur:

VI.  Classify the following words: snake, chair, shine, chocolate, shadow, single, smile,
shake, chicken, shoes, church, and sheep. According to these sounds (/sh/, /s/, /ch/).

Write each word in the corresponding column (3 points).

/sh/ /s/ /ch/

Appendix F Phonemic awareness test (part 2)
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Unidad Educativa Bilingiie D\)
Basic E tion - Medi i
TO RREMAR asic Education - Media EFQM |

First Term

Name: Kevin Altamirano Moran
Age:
Years of experience: 11 years of experience in all primary and secondary levels

1. What methods do you use when teaching reading skills to students?
Mainly phonetics, as well as assigned readings, peer review, working with peers who have

reading assignments.

2. Do students have problems with their reading skills? What are these problems?
Yes, the main problem is the limited vocabulary, affecting reading ability and text

comprehension.

3. How important is teaching phonemic awareness to students in order for them to
acquire reading skills?

It is relevant because phonemic awareness helps students not only know the pronunciation of

words, but also the meaning of the words, which will allow them to use them at the time of

conversation.

4. What activities do you use to teach phonemic awareness to students?

Repetition, reading aloud, reading with peers and sharing opinions.

5. In your experience, how does phonemic awareness affect English language
learning?
Depending on the students' knowledge of the English language, if it is limited they obviously

do not perform well, therefore the reading must be according to the students' level.

6. Have you seen any differences in reading progress in students who have adequately

developed phonemic awareness compared to those who have not?

In the case of students who have developed phonemic awareness, not only did their reading
level and pace improve, but it also allowed for a greater understanding of the questions or the
assigned reading, allowing for easier and more fluid reading. In comparison, students who
have not developed phonemic awareness, who have a limited vocabulary and are unable to

understand the texts.

Appendix G Interview (part 1)
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7. What aspects do you consider to be more difficult to develop in students who have
reading difficulties?
The most difficult aspects to develop are word segmentation, phoneme manipulation and

discrimination of sounds from similar phonemes.

8. What resources or materials do you consider to be most effective for teaching
phonemic awareness and reading skills?

Audios, songs, and readings with an audio track that allows you to know what the story is

telling, or what the story is trying to convey.

9. Have you been provided with training in teaching phonemic awareness and reading
skills at your school? If not, do you think it would be helpful? Explain your answer.

Yes, in fact they have provided us with support material to work on questions that are open

and closed.

10. What would you improve to strengthen the development of students' reading skills?
Work on more vocabulary by listing, depending on the level they are working on according to
the reading, so that they can apply it in sentences and can build phrases using the vocabulary

they are learning at that time.

11. How do you assess students' reading skills?
Through the use of the word, if the terminology is understood by the student, if he can apply it

in a sentence or phrase, and if he understands what the text is about.

12. Do you think that the social and family environment influences the development of
students’ reading skills? Why?

Yes, because at home they do not have exposure to English in most cases, which makes it

difficult for them to understand the language in class, since the classes taught are entirely in

English.

13. What recommendations would you give to other teachers to improve students’
phonemic awareness and reading skills?
Phonological activities, as well as reading aloud, use of audio materials (recorded texts,

songs), repetition of words and incorporation of vocabulary appropriate to the students' level.

Appendix H Interview (part 1)
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slow dangerous loud

I Reading Strategy: Identifying the Theme
T The theme is the main subject or topic of a text.

’ @ Read the text and mark / the theme.

Jessica’s Guitar

Gemmao and Jessica are neighbors.  her guitar in the park. Gemma sits
They always go fo the park, but next to her and puts her hands on
the er play fogether. Gemma the guitar, She feels the vibrations

can’t heor. She is deaf. Gemma from the guitar. Gemma smiles ond
wants to falk to Jessica, but she Jessica smiles, foo. Since then
is nervous. One day, Jessica plays they are good friends

(7] 1t's easy to play an instrument. () You can make friends through music.

- The Bremen Town Singers

@ By the Grimm Brothers, Adapted by Joep van der Werff

Donkey is so sad. He is old and weak.

His master doesn’t want him angmore.
“Hee-haw!” he says.“I'm dred. I'm old.

1 can’t pull this cart anymore. But ...

I can be a singer. Mi-mi-re-re-do.

I can go to Bremen; yes, to Bremen

I will go.”

So Donkey starts walking, singing his song.

Soon he 5 Dog. Dog is sad, too. He says,
“Ruff, ruff! I'm old and §iék. I can’t work
with the sheep anymore.”

“Hee-haw,” Donkey sings. “You can be a
singer and to Bremen you should go. Come
along with me!”

“Ruff, ruff. I want to be a singer!” says Dog.
And they start walking, singing their song.

© Think i
Why are the donkey
| and the dog sad?

Appendix | Material provided by the teacher (part 1)
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Soon they
meet Cat.

Cat is sad,

too. He says, e

“Meow! I'm old. .‘
I'm §I6W. I can’t catch == P

mice anymore.”

“Ruff, ruff! Come along!” says Dog, “You can be

a singer. You can go with us to Bremen. Mi-mi-re-re-do.”

And they start walking, singing their song.

Then, Rooster appears.

Rooster says, “Wait! Can I be a singer, too? Cock-a-doodle-doo!”
“Sure.” say the animal friends. “To Bremen we go, to Bremen we go!”

@ Think

Why do the animals
want to be singers? |

M:: The Bremen Town Singers

The singers walk and sing for a long time. They are very tired, hungry, and
thirsty. They need to stop and rest for a while.

Suddenly, Cat sees a small cottage in the distance. “Look! A nice, warm house!
Maybe we can rest there,” he says.

“Whose house is it?”" asks Rooster.

“I don’t know,” says Donkey. “Let’s take a look.”

“There’s food on the table. I can see a warm fire. There are three men and
there is a big trunk with gold coins, too. The men are counting the gold coins.
I guess the house is theirs,” says Cat.

“Cock-a-doodle-doo.” Rooster says. “Maybe we can sing for them. Then they
can let us in.”

@ Think

Is it a good idea for the
animals to sing to the
men in the house?

Then, Donkey says, “I recognize these men. Their
picture was in the newspaper. They are robbers.

They're dangerous!”

Appendix J Material provided by the teacher (part 2)
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The Bremen Town singers stand near the
window and they all sing together, but
their singing is terrible!
The robbers hear the I68d noise and they
get very scared. They open the door and
run away!
“Rauff, ruff! We sound awful! Those men
were scared! I think we need to practice
a lietle more!” says Dog.
“Now the house is empty,” says Cat.
“Let’s go inside.”

o

*“Whose house is it now?"” asks Donkey.
“The house is ours, I guess!” says Rooster.

Since then, the four animal friends are
living happily in the nice, warm house!

What do the animals
need to do to sing better?

Mi-mi-re-re-do!

Appendix K Material provided by the teacher (part 3)
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