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ABSTRACT

Homework is a core component of the teaching-learning process, but it is not
given the significance and attention that it merits. In Unidad Educativa
Particular Universidad Catdlica it is perceived that parents, teachers and
students are not aware of the importance of doing homework. This research
project determined how the importance of doing homework is related to
successful learning of English as a foreign language of the fifth, sixth and
seventh grade students of Unidad Educativa Particular Universidad Catodlica.
The results were conceived using mainly the qualitative method to collect
information of the students’ opinions about homework, to find out the
teachers’ homework practices and to know about parents’ attitude towards
getting involved in their children’s learning process.

The findings point out that the students of this institution have a rejecting
attitude towards homework, and that teachers do not assign meaningful tasks
to students. Additionally, it was determined that parents have a negative
attitude towards homework but are willing to get involved in their children’s

learning achievement.

Key words : component, homework, meaningful tasks, successful
learning, achievement.
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1. INTRODUCTION

Homework reinforces the learning of the material presented in class, helps
students to master specific skills and increases the students’ general
understanding of the language. In addition, homework promotes self-
discipline in students, encourages attitudes to learning and problem-solving
skills and fosters meaningful learning if the assignments are carefully
planned by the teachers.

Homework is also important because parents are informed about what their
children are learning at school, and this develops their sense of commitment
to be involved in their children’s education. If students prosper, because of
all the hard work, the schools achieve their mission of delivering successful
individuals to the society.

It is expected that when homework is completed accurately students improve
their grades, and that their sense of responsibility strengthens. Additionally,
students acquire important time management skills to organize the materials
needed to work on their assignments, research in books, complete projects
and deliver them on time. It is also important to notice that when students
complete  homework, a positive relationship with their teachers,
administrators and parents arises.

For all of these reasons, homework is acknowledged as one of the most
important steps in the teaching-learning process.

It is important to mention that homework has the following main purposes:
practice, where students can demonstrate the mastery of the skills learnt in
class; preparation, which ensures that students are ready for the next day
lesson; participation, which increases each student's individual involvement
in applying specific skills and knowledge; personal development, which builds
students’ responsibility to accomplish the assignments; enhancement of
communication, for the students, families and teachers to be informed of the
school standards.

It is a big responsibility ofEnglish as a foreign language teachers to raise

awareness on students, teachers, parents and authorities about the



influential and positive effects that homework has on the students’ learning
process and to remark the importance of assigning meaningful homework
that conducts to the attainment of students’ learning goals.

This paper is composed of the analysis of information about: the social
cognitive theory; definition of homework; the purposes of homework; types of
homework; teachers, students, authorities’ attitudes towards homework; the
relationship between and academic achievement; the factors that influence
on the successful achievement on students; meaningful learning and the

importance of task-based language teaching.



2. STATEMENT OF THE PROBLEM

Homework has always been an issue of disagreements in the classroom
since most of the EFL students do not like to engage in work send by
teachers. Learners’ parents complain about its complexity and teachers do
not take the appropriate time to design effective and meaningful assignments
that can contribute to the students learning process.This is a common
situation perceived in Unidad Educativa Particular Universidad Catolica
where parents and students are not aware of the importance of homework.
This project will determine how the importance of doing homework is related
to successful learning of English as a foreign language of the fifth, sixth and

seventh grade students of Unidad Educativa Particular Universidad Catdlica.

2.1. Research
Questions

1. What are the purposes of doing homework?
2. How is homework and academic achievement related?
3. What are the attitudes of the participants involved in the learning process

towards homework?

2.2. Objectives

2.2.1. General
Objective

To evidence the relation of the importance of doing homework with the
successful learning of English as a foreign language of the fifth, sixth and
seventh grade students of Unidad Educativa Particular Universidad Catdélica
by doing an analysis of important scientific information about the topic and by
collecting information from teachers, parents and students about the
significance of working on assignments that represent successful application

of topics learned in class.



2.2.2. Specific
Objectives

1. To identify the importance of doing homework by analyzing and presenting
a summary of different findings related to the topic.

2. To determine the relevance of using scientific criteria to plan structured
and meaningful assignments that lead to successful learning of English as a
Foreign Language of the fifth, sixth and seventh grade students at Unidad
Educativa Particular Universidad Catolica.



3. THEORETICAL FRAMEWORK

3.1. The Social Cognitive Theory

The social cognitive theory provides a framework to understand how the
process of learning takes place in the learners’ academic environment.

It postulates that learning occurs in a social context with a dynamic and
reciprocal interaction between personal, environmental and behavioral
factors (Bandura, 1997). The personal factors relate to beliefs, expectations,
attitudes and knowledge. The environmental factors concern to the
resources, the consequences of the acts, other people, models, teachers
and physical environment. The behavioral factors include elements such as
individual acts, decisions, and oral statements which have influence with
each other. Bandura’s work has been implemented in several fields and has
several applications. In the educational field for instance, the teacher's
feedback (element of the students’ environment) could influence on the
personal factors of the learners, their goals and their sense of self-efficacy
for homework. The environmental and personal factors encourage behavior,
as the effort and persistence that leads to learning. So, this behavior has a
relevant impact on the personal factors. Woolfolk (2010) explains that the
“social cognitive theory is a dynamic system that explains the adaptation, the
learning and the motivation of human beings” (p. 349). The theory describes
that the way people develop their social, emotional, cognitive and behavioral
capacities is the way in which individuals regulate their life and the factors
that motivate them. In addition, according to this social cognitive theory,
learners are likely to engage in tasks only if they feel they are going to have
positive outcomes. Learners will be successful as a result of a big effort
(behavior), their confidence and their interests (personal factors).

Schunk (2012) remarks that learning occurs by doing, but individuals learn
more by observing. Learning is subjected to factors such as motivation,
interest, incentives to perform, perceived need, physical state, social
pressures, and type of competing activities. What is more, some school

activities such as review sessions involve performance of previously learned



skills, but much time is spent on learning. By observing teacher and peer
models, students acquire knowledge they might not show at the time of
learning. For instance, students might learn in school that skimming is a
useful procedure for acquiring the gist of a written passage and might learn a
strategy for skimming, but may not employ that knowledge to promote
learning until they are at home reading a text.

In the social cognitive theory framework self-efficacy is applied for
understanding which factors influence on students’ beliefs about their
potential to learn and to complete homework.

Bandura (1977) proposed that people have self-efficacy beliefs that refer to
personal beliefs about one’s capabilities to learn or perform actions at
designated level. Woolfolk (2010) describes self-efficacy as “the beliefs of
people about their capacities to produce designed levels of performance
which exert an influence on the events that have an effect on their lives” (p.
350). So, individuals assess their skills and their capabilities to transform
those skills into actions. One such example is when students work on tasks
and they can notice their progress toward their learning purposes (completing
assignment or finishing a term paper). These progress indicators show that
students are capable of performing well, and this enhances their self-efficacy
for continuous learning.

Albert Bandura (1994) states that people’s beliefs about their efficacy can be
developed by four main sources: mastery  experiences, vicarious
experiences, social persuasion and the somatic and emotional states. The
people’'s own mastery experiences, which is the most powerful source of
self-efficacy, is based on experiences that are direct and personal. It means
the success or failure that an individual has gone through his life in similar
situations is how the individual is going to build his self-efficacy. For instance,
a teacher that invites his students to evaluate their own work should have
students identify those things they did well on assigned tasks. By doing this,
the teacher help the students to strength their self-efficacy. The vicarious
experiences provided by social models is what will strengthen an individual's

self-efficacy by observing other people similar to himself having success on
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performing a task, as when a student observes another student successfully
completing an assignment or when he perceives his classmate reaching a
similar goal. This is how the observer trusts on his own capabilities to
succeed. Social persuasion is the third self-efficacy source in which the
individual is persuaded or receive a realistic encouragement by others
through verbal judgments or feedback on his performance with the goals of
exerting effort to become successful, promoting development of skills and
increasing his self-efficacy. For example, if a student receives negative
appraisals from his teacher his self-efficacy will be affected. On the other
hand, if the student receives positive appraisals from the teacher, his self-
efficacy will increase. The somatic and emotional states refer to the fact that
a person will assess how confident he feels by interpreting his own emotional
and mood as he contemplates an action. (Woolfolk, 2010)

It is crucial to remark that sometimes, the students’ judgment about their own
success is based on the progress they keep doing during the learning
process or their judgment is based on the comparisons they make with their
classmates. Woolfolk affirms that once students have developed a high
sense of self-efficacy, an occasional failure can barely affect their optimism.
In fact, when people that are used to be successful find any obstacle on their
path to success, they learn that the effort and the persistence are the vital
elements to reach success. On the other hand, when students face repeated
obstacles on a specific task they tend to show less trust on their capacity to
reach success on it.

The Social cognitive theory is also employed to comprehend teachers’
motivations for assigning homework and the decision processes they engage
in while designing it.

Woolfolk claims that teachers’ self-efficacy is a factor that contributes to
students’ success. The theory of self-efficacy predicts that teachers with a
high sense of efficacy will work with a high performance and persist more
time, even when students have difficulties to learn, because these teachers
believe in themselves and students. In addition, researchers have found that

the efficacy increases from the real success with students not only because
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of the teachers’ moral support or teachers’ and colleagues’ motivation but it
increases also by the experiences or training that help the teachers to be
successful on their teaching career. Pajares (2002) affirms that school
climate, school administration, and interactions with colleagues and students
play an important role in shaping teachers’ beliefs about their teaching
efficacy, due to the fact that these components have a strong impact on
creating a suitable work environment.

It is very important to notice that the factors that determine individuals’ self-
efficacy and their interest in engaging in tasks that lead to success have a
tremendous incidence in all scientific fields. In the educational field for
example, teachers are interested in transmitting knowledge, and in terms of
learning a foreign language their interest resides on the necessity of having
individuals who can successfully communicate in all contexts. For that,
teachers include contents in their annual plans that have specific objectives
and require specific techniques that will develop the communicate

competence of the learners.

3.2. Definitions of homework

One of the important factors that have a direct impact on the learning
process is the need of having the students doing autonomous learning and
this includes doing homework.

There are several definitions of homework, and although they are all related
and important, authors give their approaches to highlight diverse aspects that
describe the importance of working on designated tasks.

According to Cooper (2006) homework is defined as “any task assigned to
students by school teachers that are meant to be carried out during non-
school hours”(p. 1). Some of the tasks can take a few minutes; meanwhile
other tasks can take an hour or more time to be accomplished. Additionally
Cooper adds that homework does not include in-school tutoring or

nonacademic extracurricular activities (i.e., clubs, sports).



A different definition of homework is given by Hong & Milgram(2000) who
claim that “homework is a kind of out-of-school learning that has not yet
received the serious attention that it merits in the research literature™.(p. 4)
Sanchez (1995) adds that “homework is the constituent part of all well-
organized scholar plan. Moreover, it comes to constitute a valuable mean in
which the knowledge is consolidated through practice and reinforcement of
the topics at home”.

Ur (2012) explains that homework is not only a way to contribute additional
opportunities for language learning outside the class, but also an investment
in the near future. Additionally, it fosters students’ potential to work on their
own and progress as self-sufficient learners.

Finally, Carbone (as it is cited in Good & Brophy, 2003) indicates that many
people view homework as an important extension of in-school opportunities

to learn.

3.3. Purposes of homework

The purposes of homework are intended to reveal the importance of doing
homework for the successful learning of English as foreign language.
Homework has several purposes in the learning process. Marzano and
Pickering (2007) mention that homework is an influential instructional tool
used by teachers. Besides, they claim that the most relevant purpose of
homework is to increase learners’ achievements by enabling learning to take
place for a longer period every day and not just during school hours.
According to Cooper (2012) the purposes of homework can be divided into
instructional and non-instructional. Four instructional goals are recognized for
homework. The practice assignments are intended to reinforce the learning
of content presented in class and to help the student to master specific skills.
Preparation assignments introduce material to be presented in coming
lessons. Their goal is to help students obtain the maximum benefit when the
new material is covered in class by providing background information. The
third instructional goal is extension. Extension homework includes the

transfer of previously learned skills to new situations. Finally, homework can
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serve the purpose of skill integration. Integrative homework requires the
students to apply separately learned skills and concepts to produce a single
product. For example book reports, science projects or creating writings.

The non-instructional purposesof homework reinforce and enhance
classroom instruction. For instance, homework can be used to facilitate
communication between students, families and teachers. In addition,
teachers can generate assignments that encourage parent-teacher
communication, parent-child relations, and peer interactions. The parent-
teacher communication is given when the parents want to know about the
children’s progress in class. The parent-childcommunication can be
originated through the allocation of interactive assignments. For example, a
student that needs to do further research about a class topic may require the
help of a parent or other family member to accomplish the task. The peer
interaction is given by assigning homework that requires the student to work
with a classmate or to work in groups to exchange ideas and share opinions.
Finally, homework can serve the public relations objective in which parents
and the public are informed about the school academic standards.

3.4. Different types of homework

As homework purposes have been mentioned, it is important to identify the
different types of homework that teachers assign to students in class to
achieve the diverse academic goals. According to Woolfolk (2010) the types
of homework can be divided into complex assignments and authentic
homework. The term complex refers to the design of the task not to its level
of difficulty. Furthermore, complex assignments require students to apply a
deep and elaborated reasoning on the activities. One such example can be
to write and elaborate informs about a certain topic. As well as, authentic
homework is considered an assignment in which the knowledge acquired in
class can be applied in a real life situation. For example, students can learn
how to elaborate a curriculum vitae, which is useful for students when they

want to apply for a job in the future.
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In addition, Ur (2012) explains more types of homework tasks. The routine
review task is assigned to have students repeating language items which can
be lexical or grammatical. It is used to get students re-read texts, to learn a
list of lexical items to complete grammar exercises. The previews and
preparation is used to have students prepared for upcoming lessons. For
instance, to ask students to find out all they can from the internet about the
topic the teacher is going to work in class the next day. The creative
assignments provide students with the opportunity to be ingenious. For
example to suggest alternative answers to questions given in the book.
Another type of homework task is to ask students to prepare a presentation
to give in class about any topic that the teacher assigns. The presentations
can be short or long and can be used by the teacher to evaluate oral fluency.
Finally, the project works that are carefully prepared at home. These projects
could be research on historical events, famous people, information about a
topic, hobby or profession; they can be assigned to be done in pairs or in
small groups. Such assignments usually end up in presentations given in

class.

3.5. Attitudes towards homework

Students, teachers, authorities and parents have different attitudes towards
homework, and these perspectives have contributed in forming and shaping
homework culture.

Attitudes towards homework is negative when students have several
assignments to do after school. They complain about not having time to do
other activities like spending time with their families, practicing a sport or
enjoying a hobby. According toNorth & Pillay (2002) students think that
engaging in workbook tasks, finishing incomplete classwork, memorizing lists
of vocabulary and writing compositions are boring and pointless. As a resul,
the negative effects of homework are reflected in the loss of interest and the
perception of homework as punishment for a class.

Marzano & Pickering (2007) suggest that to encourage students to have a

positive view towards homework, the teacher should: assign purposeful
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homework; design tasks to maximize understanding of class contents; send
the appropriate amount of homework; let students know about the benefits of
doing homework; involve parents in the learning process by monitoring and
assisting their children when needed.

An accurate teachers’ attitude towards homework would include
acknowledging their students’ negative attitude towards working on
assignments and their poor performance in tests, and insisting on the
cognitive advantages of reinforcing material attained in class, at home.
According to Cooper (1989) when assigning homework, the teacher should
consider many aspects that will contribute to the continuous progress of the
students’ academic achievement.

First of all, teachers should think about the objective of homework and
consider if the activities assigned to be developed at home are useful for
reinforcing topics the students are learning in class. Another important thing
to consider are the benefits the learners will get from spending time on
working on extra activities design to enhance knowledge, and what the
possible outcomes are. Likewise, the teacher should anticipate to the
difficulties the students can have during the process of completion of the
assignment in order to be prepared to answer any question that could arise.
In addition, it is paramount to design assignments in accordance to pupil's
level of proficiency, age and interests so that homework becomes
challenging and engaging. Finally, the teachers should consider the materials
or resources they are going to need to fulfill the task. Therefore, students can
be prepared to successfully work on tasks.

It is a well-known fact that parents are a very important factor to consider for
the success of their children’s learning process. Hoover-Dempsey & Sandler
(1995) affirm that parents’ attitude toward homework includes choosing to
become involved in homework because they perceived that their involvement
is invited expected and valued by school personnel. Bempechat (2004)
remarks that parents’ perspective of homework has a direct impact on their
children’s thinking about homework .Epstein and Van Voorhis (2001) state

that parents who are not supportive of teachers’ homework policies
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communicate their dissatisfaction to their children, who are then likely to
share their parents’ negative attitudes.

In reference to authority's attitudes toward homework, it is necessary to say
that they think that parents should be present in school meetings and share
time with their children in school events. Authorities’ opinion about the
students’ academic performance is important. They have several
responsibilities within a school like dealing with parents, mediating in
students and teachers’ issues andnegotiating solutions, and having a
harmonious environment with the staff and the school community to create a
climate hospitable to education. Cohn (2007) mentions that principals should
shape a vision of academic success for all students and monitor their staff

that should plan, implement, and maintain homework support systems.

3.6. Relationship between homework and academic ach  ievement

It is fundamental to consider the relationship between homework and
academic achievement; likewise, it is significant to recognize several factors
that might influence on the successful achievement of homework.

In one of the studies done by Cooper (2012) to find out the relationship
between homework and academic achievement, it is reported that the link
between the time students spend on homework and achievement has
advantages. This study explains that time spent on doing homework should
differ based on the student's grade level. It reveals that high school students
show a positive relation between homework time and achievement when
they work more than two hours each night. On the other hand, for junior high
students the positive association with achievement needs only of less than
an hour of time each night spent on homework.

On the contrary, according to Cooper (2008), homework has smaller effects
at lower grade levels. Homework may be unrelated to elementary students’
academic achievement because younger children tend to have less effective
study habits, have shorter attention spans, and be more easily distracted

than older students.
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Based on research findings Cooper (2001) suggests the 10 minute rule for
determining how much homework to assign. The 10 minute rule is a general
guideline that suggests 10 minutes of homework per grade level per night.
For example, third graders should spend 30 minutes on doing homework per
day and twelfth graders should spend 120 minutes on doing homework per
day.

Another study done by Cooper (2012) on the association between
achievement and the amount of homework done, proves that students who
do homework always have higher achievement scores than students who do
not do homework.

Additionally, Cooper (2012) found out other reasons that might influence on
the successful achievement of homework: students’ factors, family factors
and school factors.

Among the students’ factors that influence successful achievement of
homework are motivation, ethnicity and sex. According to Woolfolk
(2010)“motivation for learning comes from the needs, goals, interests,
emotions and beliefs of the individual” (p. 407). The author describes two
types of motivation: intrinsic and extrinsic. The former is the motivation that is
associated with activities that students do, like studying for an English test,
because they want to learn and not just to obtain a good grade in a quiz. The
latter is the motivation that is created by external factors such as
punishmentsif performance is not effective or rewards like getting extra
points if performance is successful. This kind of motivation is purely within
the behaviorist perspective which implies understanding the students’
motivation through a specific analysis of rewards and incentives that exist in
the classroom.

It is important to mention that several studies have investigated the
relationship between ethnicity and homework. Linver et al.,(2005) concluded
that ethnicity and income level are interrelated. For example, both minority
and low-income children are more likely to attend schools that don't assign

as much homework.
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Regarding sex, most studies have reported that girls do more homework
than boys. Sharp (2001) did an examination of over 2,000 students’ time
diaries and found that boys and girls tended to report spending the same
amount of time doing homework;nevertheless, at high school level, girls were
more likely than boys to complete homework assignments.

Another factor that has an influence on the successful achievement of
homework is parent’s involvement and their socio-economic status.
Bempechat (2004)agrees that parents should be reasonably, but not
extremely, involved in their children’'s homework. For instance, parents
should monitor homework and offer guidance when their children have
questions about their assignments. Besides, parents should provide a quiet,
well-lit place for their children to study.They should ensure that the required
materials (books, paper, and pencils) are available and help with time and
workload management.

According to Cunha & Rosario (2015) parents’ involvement in homework has
positive results on students’ academic achievement since parents’
collaboration promotes children’s autonomy. What is more, parents
contribute to the learning process by establishing rules and standards to be
followed when completing homework. Finally, parents provide motivation and
emotional support when the assignments are difficult.

In addition, Marzano & Pickering (2007) announce that parents’ involvement
in homework has consistently been shown to have a positive effect on
students’ homework completion rates and parents’ attitudes toward their
children’s schools.

Additionally, it is suggested that students from low-income homes may not
benefit as much from homework as those from higher income homes.
Hancock (2001) reports that children from higher income families have more
resources, such as computers with Internet access, to successfully complete
their tasks; they also have better educated parents who can contribute with
ideas and help them if they have questions. On the contrary, children from
lower income homes are more likely to have after-school jobs or other family

responsibilities and lack of an adequate environment for doing homework;
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this situation reduces their possibilities of success. In addition, Silvis (2001)
added that parents who are not fluent in English or whose educational
backgrounds are limited may not be able to provide their children with much
homework assistance.

Finally, the school factors that may influence in students’ academic
achievement are the students’ competence in English, students’ learning
problems, the class size, the teacher's role in the class and the subject
matter.

A great number of learners in the world who study English for different
reasons face several difficulties such as interference of the new language.
Consequently, they will have problems on learning and mastering the four
learning skills.

According to Diaz (2014) many factors such as motivation, anxiety, learning
styles and study strategies are fundamental keys in the learning
development. Furthermore, Diaz added that EFL classroom teachers are
requested to not only provide linguistic tools (grammar rules, vocabulary,
phonics), but also the communicative tools needed to improve accuracy in
students’ speaking abilities such as the pragmatic and the sociolinguistic
skills. Teachers must search for ways to perform tasks in a second language
similar to those they would use in their mother tongue. That is, strategies
from the former language can certainly support aspects of these strategies in
the second language.

Learning disabilities which have to do with the way the brain gets, uses,
stores, and sends out information,is one of the factors that affect students’
academic achievement.

Children with learning disabilities may have trouble with one or more of the
following skills: reading, writing, listening, speaking, reasoning, and math.
According to Woolfolk (2010) these are the most common learning
disabilities: dyslexia, dysgraphia, auditory memory and processing
disabilities, attention deficit/hyperactivity disorder (ADHD).

According to Walberg and Paik (2000) another problem that can influence

students’ achievement in class is sharing a classroom with a large number of
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classmates. This factor is going to affect pupils’ behavior because most of
the students are not interested in paying attention to the teacher in class and
may distract the ones that really want to learn. As a consequence, it is going
to be difficult for the teacher to have a complete control of the group and try
to avoid behavior problems.

The teacher’s role in class is a fundamental indicator in the students’ learning
process .Teachers should demonstrate their academic competence to
transmit students’ positive attitude. Epstein & Van Voorhis (2001) state it is
necessary that teachers take time to assign assignments according to
students’ level of proficiency, interests and language learning.

Cooper (2006) affirms that teachers should collect homework, check it for
completeness, and give intermittent instructional feedback. According to
Walberg & Paik (2000) “feedback is the key to maximizing the positive
impact of homework” (p. 9), since teachers can take feedback as an
opportunity for students’ improvement and success. Teachers who combine
strong subject knowledge with effective feedback can offer students rich,
focused information about their learning and how to improve it. Students who
are clear about their learning can monitor their progress and seek feedback
to improve their learning.

Many studies evidence a positive relationship between homework feedback
and students’ outcomes. A study done by Foyle & Bailey (1985) showed that
commented upon homework or graded homework increased the positive
effect of homework on academic achievement of elementary and secondary
school.

According to Cooper (2012) teachers can provide students with feedback
using four different techniques. First, teachers can provide students with
instruction on how the assignment could have been completed more
accurately. This can be accomplished by reviewing the assigned work with
the class as a whole, or the teacher can provide individual students with
written comments describing their accuracy or errors. Second, teachers can

give out letters or numerical grades. Third, teachers can provide phrase or
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criticism in a verbal o written way to reward the correct answers and point out
the incorrect ones. Finally, teachers can provide nonverbal incentives.

The subject matter is another factor that has an influence on the successful
achievement of homework. Cooper indicates that the difficulty of level of
homework assignments can vary. Furthermore, assignments can be
constructed to present easy and hard material. Some assignments may
contain material that the teacher hopes the student to find easy to master

while other assignments can be more challenging.

3.7. Meaningful learning

One of the main academic objectives of all the teachers should be to facilitate
the learners’ knowledge acquirement in the learning process by assigning
homework that leads to meaningful learning.

Brown (2015) implies that meaningful learning happens when new
information is included into existing structures and memory systems, which
results in associative connections to create stronger retention.

Ausubel & Robinson (1969) affirms that learning would be more permanent
when an individual makes sense of new perceptions of acquired knowledge
that is accumulated in the long- term memory. According to Ausubel (1963)
“teaching and learning strategies that promote meaningful learning are key to
the effective transfer of knowledge from the classroom to  real-world
situations” (p. 22) . Novak & Gowin (1984) claim that learning by discovery
makes learning meaningful. if the knowledge is not meaningful and has no
any relation with the relevant material, knowledge cannot be learned in a
meaningful way. This situation leads to rote learning which consists on the
memorization of information based on repetition, so the knowledge acquired
is not collected in the learners’ long -term memory which is not beneficial for
the students’ learning process. As a matter of fact, rote learning might be
useful to teach selected phonological elements such as phonemes, rhythms,
stress and intonation since these can be taught effectively through pattern

repetition.
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To produce meaningful learning the understanding and application of
pedagogy is required. James & Pollard (2012) describe the five stages that a
teacher should follow to develop meaningful learning in the classroom with
corresponding pedagogical practices.

First, before educators teach a topic to students, they should be immerse in
the topic until they reach a complete mastery of it. When learning about any
subject, the attainment of concepts and principles have more value than
learning facts or receiving information. For instance, the teacher should
lecture on a knowledge category such as skills concepts and principles.

After the teacher lectures on a specific topic he/she should test for
comprehension, check for misunderstanding, share information, and provide
sources of information or knowledge.

Third, for knowledge to become meaningful, learners must be able to
manipulate information which helps to internalize knowledge by creating
structures. Manipulating information, concepts, principles or objects, helps
the learner to acquire understanding. The teacher should provide appropriate
experiential learning activity such as the interpretation, enhancement and
illustration of the information.

Fourth, students should retain information in their long-term memory. It
means that if students cannot retain the information, it has not been
internalized. Meaningful learning must be practiced in order to be retained to
achieve the mastery of the content. The teacher should provide practice by
the memorization, association and application of the materials.

Finally, knowledge becomes meaningful when a learner can make effective
use of it in real life situations outside the classroom. To achieve this, teachers
can work with the learners in communicative activities, to later assign
projects where the students can use what they practiced and learned in class
to comply with the objectives of projects outside of the classroom.

Brown (2015) provides some classroom implications of meaningful learning.
First, to take advantage of the influence of meaningful learning by appealing
to students’ interests, academic goals and age. Second, when a topic is

introduced the teacher should support it in students’ existing knowledge and
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background. As a result it becomes associated with knowledge already
known. Finally, the educator should try to avoid the drawbacks of rote
learning: too much grammar explanation, too many abstract principles and
theories; too much drilling or memorization, activities whose purposes are not
clear; activities that do not contribute to accomplishing the goals of the
lesson, unit or course and techniques that are mechanical in which students

focus on the mechanics instead of on the language or meanings.

3.8. The importance of task-based language teaching
In second language education several approaches are used by educators to
teach in the classroom. One of the most important ones is task-based
language teaching because of the emphasis on the use of authentic
language to work on meaningful tasks that make the students fluent and able
to function effectively when speaking in English. By working on meaningful
tasks the students feel motivated because they can see the immediate use of
what they learn in class.
Furthermore, the reason why this approach is described in this paper is
because of the importance of sending students homework that has the
intention of developing their communicative competence.
When the students do homework, and this implies that they work on tasks,
their interest is going to increase and the possibilities of success will increase
too.
Nunan (2004) describes tasks as “any classroom work which involves
learners in comprehending, manipulating, producing, or interacting in the
target language while their attention is principally focused on meaning rather
than form” (p. 10).
Skenhan (1998) defines task as “a special form of techniques or as a task
comprised in techniques” (p. 95).For example a problem-solving task that
includes, grammatical explanation, teacher initiated questions and a specific
turn-taking procedure.
Additionally, Skenhan points out the five key characteristics of a task:

e Meaning is primary
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» Learners are not given others people’s meaning to regurgitate.

* There is some sort of relationship to comparable real-world activities.
» Task completion has some priority.

e Assessment of the task is in terms of outcome. (p. 95)

One of the challenges of task-based learning and instruction is that engaging
students in real-world activities is necessary to promote learning acquisition.
This is what teachers should consider when teaching and even more
importantly when they prepare activities for the students to do at home,
especially because homework is about practicing, reinforcing and recycling
what is learned in class with real-world tasks that have meaningful purposes.

Nunan (2004) states that real-world tasks are designed to emphasize those
skills that learners need to have so they can function in the real-world. Such
tasks simulate authentic task behavior, and their primary focus is often on the
achievement of an end product. For such reasons, these kinds of tasks
normally make up the final goal of a lesson or a unit.

Homework should be considered as one of the final goals of a lesson or a
unit that is why homework should be about communicative tasks that
students can do and find a specific application for it in real contexts.

The following items listed below are examples of the variety of resources that
can be used to create communicative tasks:

» articles from newspapers, magazines and journals.
« reports to different kinds of groups

e radio and television scripts and documentaries

* puppet plays

» short stories, poems and plays

* press releases

e bulletins and newsletters

» editorials

* progress reports and plans for future development

* publicity brochures and posters

* instructions and handbooks

e recipes

e minutes of meetings

» scripts of group negotiations

* replies to letters and other forms of correspondence
» slide/tape presentations

» caption books to accompany a visual record of an experience
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e comic books for entertainment and information sharing. (Nunan, 2004,
p. 48).

When communicative tasks are bridged to real -world language they are
called pedagogical tasks. Long (1998) comments that these type of tasks
take into account teachers’ pedagogical goals, learner's skill level, and the
social contexts of the second-language learning environment. Besides, they
help the learners in their understanding of how language works and also in
the development of learning skills and strategies in general.

The following are examples of pedagogical tasks:

e obtain, complete and process application forms, such as driver's
license, social security, college entrance

» express feelings through drama, poetry or song

* make an appointment

e defend an argue or position

* use prepared notes in an interview or meeting

» ask peers for their opinions, preferences and desires

e correspond with pen pals, English -speaking acquaintances, friends

* write personal essays

* make plans for social engagement

* shop in a supermarket

* engage listener’s attention verbally or non-verbally

* volunteer information and respond to questions about self and family

» elicitinformation and ask clarification questions

» clarify and restate information as needed

» describe feelings and emotions after watching a movie

e indicate interests, opinions or preferences related to class projects

» give and ask for permission

» offer and respond to greetings, compliments ,invitations ,introductions
and farewells

* negotiate solutions to problems, interpersonal misunderstandings and
disputes

e read and write invitations and thank you letters

* use the telephone. (Nunan, 2004, p. 47)

If teachers ask their students to complete meaningful tasks that have an
immediate application of contents in real-life situations, successful attainment
of learning goals will occur. The process of creating meaningful tasks has

several important steps as stated by Nunan (2004).First, it is essential to set
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out the goals and objectives in the curriculum guidelines that support the
educators’ teaching program. The goals are the general intentions behind
any learning task which should be translated into communicative tasks to
achieve a meaningful learning.

The next step is selecting or creating an input for learners to work with. Input
refers to the spoken, written and visual data with which the learners work in
the process of completing a task. This data can be provided by the teacher, a
textbook, another resource or can be even generated by the students
themselves.

Then, what the students do with the input constitutes the point of departure
for the learning task. Additionally, when designing activities it is fundamental
that the educator decide what he wants students to rehearse in class. These
are the tasks that are going to be useful for students to apply in the real -
world. This process is supported by the teacher and learner's role and the
settings. According to Nunan (2004) the learner's role in the classroom is
about interacting and negotiating; it is about an individual who is part of a
community; it is concerned with someone who has to develop independent
learner’s skills and has to take responsibility for his/her own learning.

Breen & Candling (1980) mentions that the teacher has three main roles in
the communicative classroom. The first one is to act as a facilitator of the
communicate process. The second is to act as a participant and the third is to
act as an observer or learner.

The last factor that supports the learning process is the settings. The most
important ~ settings involve sitting arrangements, grouping classroom
management and physical environment of the classroom.

To conclude, it is necessary to encourage teachers to focus on working with
task-based teaching. They will see positive outcomes in the use of this
approach since task based learning integrates all four skills of language and
moves from fluency to accuracy. The approach offers flexibili ty with its
different types of activities that can be made in class and at home, and they

result in a more motivating type of exercises for the learners.
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4. METHODOLOGY

This paper was developed using the qualitative and the quantitative method.
The existing problem is how the importance of doing homework is related to
successful learning of English as a foreign language of the fifth, sixth and
seventh grade students of Unidad Educativa Particular Universidad Catélica.
According to Marshall (1996) the guantitative research method is
characterized by the collection of information which can be analyzed
numerically, the results of which are typically presented using statistics,
tables and graphs. Besides, he describes that the aim of the quantitative
research method is to test pre-determined hypotheses and produce
generalizable results. What is more, using statistical methods, the results of
quantitative analysis can confirm or refute hypotheses about the topic of a
specific population. Finally, conclusions were made from the analysis of
guantitative data.
In addition, there are two main phases in a quantitative method. Phase | is
related to assessments. The majority of quantitative data collected is
secondary data. Meanwhile, phase Il is composed of questionnaires that
complement the continued collection of secondary data through the collection
of quantitative information using close ended questions, typically in
questionnaire format.
Marshall mentions that the main strengths of the quantitative method are that
it provides:

* Numeric estimates.

* Opportunity for relatively uncomplicated data analysis.

» Data which are verifiable.

« Data which are comparable between different communities within

different locations.
« Data which do not require analytical judgment beyond consideration of
how information will be presented in the dissemination process.

The qualitative method was also used to work on this paper. Monje (2011)

mentions that qualitative research is exploratory since it explores information
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from the perspective of groups and individuals. It also generates case studies
and summaries rather than lists of numeric data. Moreover, Cohen (2007)
claims that qualitative data are often about textual observations that portray
attitudes, perceptions or intentions. The conclusions made from collected
qualitative data take the form of informed statements about the meaning and
experience of certain groups of the target population.
Monje states that the qualitative research has four main phases:

1. Preparation for the research

2. The literature review

3. The data collection

4. The analysis of the results and the written report.

4.1. Data Collection Procedures

For the data collection stage a multiple choice survey was done in Unidad
Educativa Particular Universidad Catolica with 70 students from fifth, sixth
and seventh grade. This survey was applied to these groups of students to
know about their opinion about homework.

Furthermore, a multiple choice survey was applied to the five English
teachers of Unidad Educativa Particular Universidad Catolica, to collect
information about their homework practices.

In addition to the survey applied to teachers, a multiple choice survey was
conducted to sixty parents of the students of this institution to know about
their involvement in their children’s learning process. A sampling frequency

formula was employed to calculate the number of parents to be interviewed.

Z‘?qu
(N-1) e® + Z%pq

Source: (Rodriguez, 2005)
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The variables of this formula are:

N = is the population size. In this case is 70.

C/L= is the confidence level. It refers to the percentage of all possible
samples that can be expected to include the true population
parameter. In this case is 95%.

p and q = are the population proportions is the proportion in favor
while q is the subtraction between 1-p, this is the reason why p and q
have the same value that is 0.50 because one person has two
probabilities being surveyed or not.

z= is the value that specifies the level of confidence that is required in
the confidence interval when the data is analyzed. Typical levels of
confidence for surveys are 95%, in which case z is set to 1.96.

e= sets the accuracy of the sample proportions. It is 5%, then E is set
to 0.05.

n=is the required sample size. In this case the sample size are 60

people.
Table 1. Calculation of the sample
SiL= 95% n= Z (p)(@)(N)
7= 1,96 (N-1) e + Z° (p)(a)
J= [VRelV)
= 0.50 (1.96)° (0.50) (0.50) (70)
\= 70 n= (70- 1) (0.05)° + (1.95)°(0.50)(0.50)
3= 0.05
= ?
67,2
n= 1,123125
n= 60

Source: Moreno, 2016

26



During the preparation stage three concise questions were established: What
are the purposes of doing homework? How is homework and academic
achievement related? What are the attitudes of the participants involved in
the learning process towards homework? These questions led to determine
the focus of this paper.

The following step was to do an analysis of research literature, to present a
summary of the different findings and to determine the answers to the
previous questions.

The final stage of this process was to analyze the results obtained from the

data collection instrument and to write conclusions and recommendations.
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5. RESULTS

The information obtained from the students’ survey presented the following
results:

20% of students reported that is important to do homework, while 80% said
that it is not. Then, 30% of students announced that homework helps to
develop good study habits, whilst 70% said it does not. Next, 40% thought
that homework is associated with their learning achievement, meanwhile
60% disagreed. Moreover, 90% considers homework is difficult and 10%
consider homework has a moderate level of difficulty. People who monitor
students’ homework at home are parents (80%), siblings (13%) and tutors
(7%). 20% of students said that the teacher repeats a class if the results are
not good, but the rest of the students said that the teacher does not do that or
he/she does it sometimes. Finally, 80% of the students announced that they
prefer to spend 30 minutes doing homework, while 20% reported that they
prefer to do their homework in 45 minutes.

The employed survey reveals that most of the students are monitored by
their parents when doing homework. In addition, most of the students think
that English homework is difficult since they mentioned that doing homework
IS not important because the assignments are too long and most of the times
they do not understand the instructions. Additionally, students reported that
homework is not completely related to their learning achievement and it does
not help them to develop good study habits as they consider homework as a
stressful and boring activity. Furthermore, pupils mentioned that the teacher
does not usually repeat a class if the topic was not clear. As a consequence
they do not have a suitable consolidation of knowledge. Most of the students
prefer to spend little time on homework as many of them mentioned that they
prefer to spend 30 minutes rather than 45 minutes which evidences that they
do not like doing homework. This reflects that students have developed a
negative and an indifferent attitude towards homework due to the lack of

motivation.
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The information obtained from the teachers’ survey presented the following
results:

Most of the teachers of this institution consider reinforcement of the activities
practiced in class as the main benefit of doing homework. This clearly
demonstrates that teachers consider homework as a helpful tool to improve
students’ academic performance in the classroom; nevertheless, not all of the
teachers assign homework according to the students’ interest because they
only send homework that is related to the textbooks, using workbooks and
worksheets that are part of the students’ book.

The types of homework that they assign to their students are the fill in
exercises and answer questions, which is evidence that teachers are not
focusing on the importance of taking the knowledge acquired in class to be
applied in real life situations which to contribute to the students’ learning
process. Furthermore, they do not consider fundamental the evidence based
on homework evaluation results for a rethinking of content revision because
they are more focused on covering the syllabus contents. Teachers do think
homework develops study habits, skills and self-discipline on students as it is
part of their daily routine.

Teachers agree that students acquire better critical thinking, concept
formation and information processing skills when doing homework since
homework involves practice and reinforcement of the topics learnt, but
educators’ appreciation is that this is favorable as long as students do the
assignments and do not wait for their parents to do it for them. Finally,
teachers consider parental involvement and communication absolutely
fundamental to improve students’ academic performance. They mentioned
that parental involvement results beneficial when parents pay special
attention to all the academic activities that are involved in the learning
process of their children.

From the survey applied to parents the following information emerges:
Parents totally agree about the relationship that exists between homework
and students’ learning achievement since they remark that the main benefit

of homework is the reinforcement of the activities practiced in class. As most
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of the parents monitor students’ homework they consider that English
homework is difficult because teachers do not provide students with clear
instructions or the assignments are too long and complex. The survey also
shows that parents consider teachers do not send homework in accordance
to students’ age and development.

In contrast to students, parents think that one hour is the appropriate amount
of time to work on homework because doing homework helps the students
internalize contents learned in class. In addition, parents do not consider
homework helps their children to dewvelop their study habits since students

complain about the homework they have to fulfill every day.
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6. CONCLUSIONS

From the analysis of the results, the subsequent conclusions were made:

1.

Nearly all of the students from the fifth, sixth and seventh grade students
at Unidad Educativa Particular Universidad Catolica consider English

homeworkis difficult.

. Students think that doing homework is not important because the

assignments are too long.

. Pupils do not have a suitable consolidation of knowledge because the

teacher does not use the evidence based on homework evaluation results

for a rethinking of content revision.

. Most of the teachers of this institution consider reinforcement of the

activities practiced in class as the main benefit of doing homework.

. The types of homework that teachers assign to their students are related

to textbooks, using workbooks and worksheets that are part of the

students ‘book.

. Teachers consider parental involvement results beneficial for the success

of their children’s academic learning process.

. Parents consider English homework is difficult.

. They consider homework is not related to their children’s interest or their

learning styles.

. Homework is not related to academic success according to the point of

view of the parents because children complain about the complexity of

assignments.
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7. RECOMMENDATIONS

1.t is recommendable that teachers assign significant homework in
accordance to students’ interests, age and level of proficiency to motivate

their students.

2. It is advisable that teachers make a rethinking of content revision when the

evaluation results of homework are not favorable.
3. It is appropriate that teachers promote meaningful learning through the

creation of tasks focused on the application of knowledge acquired in

class to real life situations.
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ANNEXE 1

$ Unidad Educativa Particular “Universidad
Catolica”

SURVEY TO TEACHERS

Thank you for participating in this survey to support the investigation of the
paper related to “Homework as an academic supplement for EFL younger
learners 9 to 11 years-old of this school’. Answer the following questions
honestly, checking the single response that most represents your tendency.

1. What do you consider is the main benefit of doing homework?
a) Reinforcement of the activities practiced inclass
b) Retention of contents
c) Consolidation of knowledge
d) Growth of understanding

2. Do you think homework is associated to students’ learning
achievement?
Yes No

3. How do you motive your students to do homework?
a) Appealing to their interests
b) Asking them to use technology _
c) Making it short and concise

4. Do you consider your students’ learning styles to include activities in
your lessons and to plan on homework activities for your students?
Yes Sometimes No

5. Does the homework you send to your students consist of using
workbooks and worksheets that are part of the students’ book?
Always Sometimes Never

6. What type of homework do you send to your students?
Answer questions .

Work on presentations and projects ____

Assign real life situations tasks
Fill in exercises

Multiple choice exercises

®Qao oY
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7. Do you use the evidence based on homework evaluation results for a
rethinking of content revision?
Yes Sometimes No

8. Do you see your students develop better study habits and skills doing
homework?
Yes No

9. Do you think your students acquire better critical thinking, concept
formation and information processing skills when doing homework?
Yes No

10.Do you expect your students to develop better organization skills and
greater self-discipline when doing homework?
Yes No

11.Do you consider parental involvement and communication
fundamental to improve your students’ academic performance?
Yes Sometimes No
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ANNEXE 2

$ Unidad Educativa Particular “Universidad
Catolica”

SURVEY TO STUDENTS

Thank you for participating in this survey to support the investigation of the
paper related to “Homework as an academic supplement for EFL younger
learners 9 to 11 years-old of this school’. Answer the following questions
honestly, checking the single response that most represents your tendency.

1. Is itimportant to do homework?
Yes No

2. Do you think doing homework helps you develop good study habits?
Yes No____

3. Do you think homework is associated with your learning achievement?
Yes No

4. What is the level of difficulty of homework?
Difficult Moderate Easy

5. Who monitors your homework at home?
Siblings Tutor Parents

6. Does your teacher repeat a class if the results of homework is not

good?
Yes Sometimes No

7. How much time do you prefer to spend doing homework?

30 minutes 45 minutes
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ANNEXE 3

$ Unidad Educativa Particular “Universidad
Catolica”
SURVEY TO PARENTS

Thank you for participating in this survey to support the investigation of the
paper related to “Homework as an academic supplement for EFL younger
learners 9 to 11 years-old of this school”. Answer the following questions
honestly, checking the single response that most represents your tendency.

1. Does the teacher send your children homework every week?
Yes Sometimes No

2. Do you think homework is associated to students learning
achievement?
Yes Sometimes No

3. What do you consider is the main benefit of doing homework?
a) Reinforcement of the activities practiced inclass_____
b) Retention of contents
c) Consolidation of knowledge
d) Growth of understanding
4. Do you monitor and support your children’s homework?
Yes Sometimes_____ No

5. Who monitors your children’s homework at home?
Parents or siblings Tutor Nobody

6. What is your perception of the level of difficulty of homework sent by
the teacher?
Easy Moderate Difficult

7. How much time is appropriate for doing homework?
45 minutes Half an hour One hour

8. Does the teacher send homework in accordance to student’s age and
development?
Yes Sometimes No

9. Does the teacher consider your children’s learning styles when
planning and assigning homework?
Yes Sometimes No

10.Do you consider your children develop better study habits and skills
doing homework?
Yes Sometimes No
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